


VICTOR ATIYEH 
OOVERNOR 

Governor's Commission on 
Foreign Language and International Studies 
225 WINTER STREET NE., SALEM, OREGON 97310 PHONE 378-4902 

August 23, 1982 

The Honorable Victor Atiyeh 
Governor 
254 State Capitol 
Salem, Oregon 97310 

Dear Governor At iyeh: 

Attached is the report that you asked this Commission to prepare in 
July 1980. As you directed in the charge to the Commission, we have 
developed a series of specific, practical recommendations designed 
to make Oregonians more aware of their role in the world and better 
able to fulfill that role effectively. 

At the time the Commission was established and the task set before 
us none of us knew how difficult Oregon 1 s economic situation would 
become or how timely our recommendations would be. The very 
condition of the Oregon economy, \'lhile making it difficult to find 
support for new undertakings, accentuates the need for change, and 
offers opportunities that must be grasped. We cannot put off fixing 
the roof because it is raining. 

Accordingly our proposals, which emphasize the use of existing 
resources, include recommendations requiring immediate and short 
term action, as well as others of a long term nature. We believe 
these recommendations, if carried out, will enhance the quality of 
education, will enable Oregon to play a far greater role in the 
international trading community, and will significantly strengthen 
our economy. 

The 33 recommendations offered call for parallel actions by state 
and local authorities and the private sector to develop a better 
informed public, a more internationally active economy, and an 
education system that will prepare our young people for life in a 
complex, challenging global society. 

The Commission believes that the actions needed are within the 
capability of existing agencies with existing legislation. 
Additional expenditures, while desirable for some aspects of the 
program, will be less crucial than a commitment by the leaders of 
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the State-- political, economic, educational, and cultural -- to 
the concept of Oregon as part of an interdependent world about which 
all of us need to know more. It is this commitment, over the long 
term, that must underlie effective implementation of the Commission 
recommendations. Your assistance in developing and maintaining that 
commitment will be indispensable. 

We thank you for the chance to serve the State on this Commission, 
which has enabled all of us to gain a broader view of Oregon, its 
people, its opportunities, and its needs. 

Yours very truly, 

I (}...( .,'-' ~. ~ &,~ 
Joyce Holmes Benjamin 
Chairman 

JHB/kc 
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EXECUTIVE SUMMARY 

The Governor's Commission on Foreign Language and International Studies has 
outlined 33 recommendations for strengthening Oregon's interest and knowledge 
regarding the outside world. The program concerns: 

- increased citizen awareness of the importance and nature of Oregon • s 
international ties; 

greater international interest and activity throughout the Oregon 
economy; 

- higher standards of instruction (quantitative and qualitative) in 
foreign language and other international subjects at all levels. 

The Commission found that there are some noteworthy programs in Oregon in 
international education and business activity, but severe shortcomings as well. 
Oregon high school students lag far behind the national average in foreign 
language study, and some major industries, troubled with low demand, have 
seemed oblivious to foreign marketing opportunities. 

Specific Commission recommendations include: 

- efforts by public officials, private organizations, educators, and 
the media to emphasize for all Oregonians their political, economic, 
social, and cultural relationships with the rest of the world; 

- an information program, conducted cooperatively by government, business, 
labor, the media, and private organizations to increase information 
statev1i de, regarding i nternat ion a 1 trade, investment, and tourism as 
they relate to Oregon's economy; 

- better training in the international dimensions for business students 
and other economic leaders; 

- more study of foreign cultural patterns, historical backgrounds and 
international relationships at all levels of education, kindergarten 
through college; 

-more study of foreign language at all levels, emphasizing practical 
communication skills, beginning in elementary school and \'lith foreign 
language study required for college entrance; 

- qualitative improvements in the teaching of international subjects, 
including foreign languages, through: new teacher education and certi
fication requirements, i nservi ce programs for teachers and admi ni stra
tors, expanded exchange programs, new teaching materials, information 
for educators on content, methods, and educational activities in inter
national subjects, continuing research, and greater community partici
pation in school activities to make use of locally available educational 
resources; 
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- a broader focus for existing international education programs to in
crease .attention to the Pacific region and other non-European areas of 
grO\Ii ng pote.nt i a 1 for Oregon; 

- expanded international exchanges for citizens, students, and educa
tors through measures such as strengthened programs for adult exchange 
visits, assistance to school districts in selecting exchange pro
grams, and improved administration of college and university exchange 
activities. 

Existing legislation and agencies appear adequate to achieve most of the 
program. Implementation \'/ill depend on a commitment by the Governor, the 
Legislature, private organizations, and individuals to maintain interest in 
international matters and to review periodically the state's progress toward 
the goals the Commission has outlined~ Organizations to coordinate action 
~mong different sectors of the community and among different educational levels 
and institutions are proposed. 
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I. PROBLEM AND APPROACH 

Oregonians, 1 ike other Americans, are bound to the rest of the human race by 
social, scientific, political, economic and security relationships that govern 
both our hopes for a better life and our fears of mutual annihilation. Even as 
we become more aware of the diversity among nations, these 1 inks remind us 
how much we have in common with other peoples, and give reality to the concept 
of a shrinking globe. Yet neither as Oregonians nor as Americans have we 
matched this growing interdependence with appropriate efforts to deal with 
it. 

The Presidential Commission on Foreign Language and International Studies was 
established in 1978 to address this paradox. The Commission produced some 
75 recommendations aimed at developing a higher level of international aware
ness and competence nationwide, and called for creation of state advisory 
councils to identify local requirements. 

Responding to this proposal, and to their own concerns, some 200 persons, 
including representatives of the President's Commission, met at a conference in 
Salem, Oregon, in August 1979. The conferees endorsed resolutions calling for 
establishment of a statewide organization and a steering committee representa
tive of citizens, business, labor, and media, as well as educational inter
ests. The resulting steering committee laid the groundwork over the ensuing 
months which assured that the proposed Commission would have both broad 
grassroots support and the participation of a wide range of specialists from 
the foreign language and international studies fields. The steering committee 
also agreed to serve in an advisory capacity to the Commission, thus providing 
for continuity in the Oregon movement. 

As a result of these actions the Oregon Governor's Commission on Foreign 
Language and International Studies, the first of its kind in the United States, 
was created in July 1980. In his Executive Order creating the Commission 
(Appendix 1) Governor Atiyeh directed it to undertake a number of tasks 
including the following: 

- Expand the international awareness of Oregon citizens as producers, con
sumers, and voting participants in an increasingly interdependent world. 

- Strengthen the curriculum in foreign languages, international studies, and 
international career preparation in Oregon schools and colleges. 

- Assess the need for those trained in foreign 1 anguage and intern at i anal 
studies and identify the job market for individuals with such training. 

- Increase participation in educational activities that provide a better under
standing of other countries and cultures. 

The Commission was also charged to recommend practical ways and means of 
implementing the Presidential Commission report in Oregon, to identify other 
needs pertaining to the state, and to recommend appropriate changes in existing 
statutes, rules, and policies. 
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The Commission was sworn in on October 17, 1980, and has been working since 
that time to carry out these instructions, assisted by its advisory committee 
and some 100 other volunteers from education, business, government, the media, 
and private life. (List of Commissioners and volunteers--Appendix 2.) In the 
absence of state funding, both Commissioners and advisers have served without 
compensation for either time, effort, or expenses, in keeping with the tradi
tion of volunteerism which has long characterized Oregon public life. The 
Commission•s budget of some $44,000 over its bw-year existence was obtained 
from voluntary contributions by individuals, organizations, businesses and 
foundations. (List of contributors at Appendix 3.) 

In approaching their tasks the Commissioners adopted the following premises 
regarding the state•s basic needs: 

A. Recognition by all citizens of the close relationship between daily 
life in the United States and developments abroad is probably the most 
urgent need for Americans and Oregonians in providing for our long-term 
survival. Such recognition \'/Ould be the most important single step in 
resolving the entire range of problems with which the Commission is 
concerned. 

B. Improvement in the teaching of international studies and foreign languages 
must emphasize the role of these subjects as part of a broad commitment to 
quality education throughout the state. Increased attention to inter
national subjects should accompany and complement overall pursuit of high 
academic standards. 

c. Education must be directed toward two related goals: general education 
to develop the informed citizen on whom our nation•s survival as a democ
racy depends, as does the preservation of human society; and vocational or 
professional training which our economy increasingly requires as demands 
for technological competence intensify. Most basic skills are crucial to 
both objectives. 

D. Any successful program for Oregon must emphasize a cooperative effort, 
tieing together educators, the business community, labor, the media, civic 
organizations, and the general public in a broad undertaking not restrict
ed to formal education. Divisions among different groups in our society 
are a major part of our problem in facing the world community, and under
standing of the globe must develop through cooperation among different 
sectors, disciplines, and groupings at home. 

E. The Commission•s most demanding immediate task is to develop practical 
measures for achieving its assigned goals on a long-term basis (not a 
11 Crash 11 program) at a time of increasing costs and declining revenues. 
Where new organizations or expenditures are required the Commission has 
been prepared to call for them, but its main emphasis has been on working 
with available resources. 

Proceeding from these premises, the vo 1 unteers, in severa 1 task forces, pro
duced recommendations for action dealing with citizen education, business 
needs, curriculum development, teacher education, and international exchanges. 
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Those proposals in turn were reviewed b! ~ducators, business ~nd labor leaders, 
media personnel, students, and other c~t1zens! at seven publ1c forums thr?ug~
out the state and in other consultat1ons w1th profess1onal groups and lndl
viduals. (Su~mary of public comment and list of speakers at Appendix 4.) 

In the course of this work it has become clear that Oregon offers some out
standing international programs in elementary, second.ary, and h~gh~r educa~ion, 
and some economic sectors have made remarkable ach1 evements 1 n 1 nternat1 anal 
trade. (Some of these are described at Appendix 5.) At the same time, how
ever, there are serious problems, partly reflected in the following examples: 

- An official of a statewide (nongovernmental) organization with substantial 
economic responsibility suggested that Oregon might benefit from discontinu
ing all international trade, and was surprised to learn this would involve 
one quarter of all personal income in the state--over $6 billion. 

- While 73 percent of college-bound high school seniors nationwide in 1981 
had completed two years of foreign language study, only 39 percent of t~eir 
Oregon counterparts met this standard. Another 39 percent of Oregon sen1ors 
taking college entrance examinations reported no language training whatever; 
nationally, all but 14 percent completed at least one year. (See figure 1.) 

- Oregon• s wheat producers, with the aid of a substantial long-term export 
promotion program (Appendix 5), export some 85 percent of their output and 
have achieved stable sales and employment. The forest products industry, 
vlith a volume about five times that of the entire agricultural sector, has 
invested far less in export development than the wheat farmers alone. The 
industry exports about 15 percent of its production, and experienced a 21 
percent drop in employment between 1979 and 1981. (See Table 1, page 5.) 

The Commission is concerned that these examples reflect a widespread assumption 
in Oregon that international developments are not important, and a surprising 
lack of interest in international trade on the part of those it might benefit 
the most. 

The 33 recommendations that the Commission has adopted can be categorized for 
convenience in terms of citizen education, economic/business needs, and the 
education system, followed by exchange activities and organizational measures 
for implementing the program. Proposals regarding the education system are 
further divided among curriculum development, teacher preparation, staff 
development, administrative support, research and community involvement. 
Despite these arbitrary divisions, the recommendations themselves ov:rlap 
extensively and should be viewed as an overall program, not as separate 1tems 
that can be produced in isolation from each other. 

The Commission • s principal conclusions, represented by these recommendations, 
follow: 

Citizen Education. Increased international awareness on the part of all 
citizens is both a primary goal for the Commission, and a crucial prerequisite 
for progress toHard other objectives which will require moral and material 
support from a concerned, informed, public. Achieving the level of aw~reness 
needed will require the participation of the state government, the med1a, the 
private sector and the entire educational system, in a concerted long-term 
program. 
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1. 

TABLE 1 

EXPORTS AND EMPLOYMENT IN TWO SECTORS OF THE OREGON ECONOMY 

Agriculture 

Total production 
Exports 

Wheat exports 

Export promotion expenditures 
State Department of 

Agriculture 
Western Wheat Associates 

(Not listed are the export 
groups represented by some 

$1.7 billion (1979 estimate) 
$595 million (estimate, 35% of total) 
$240 million (85% of wheat crop) 

$ 375,000 ($750,000 for biennium) 
1,300,000 (2¢ per bushel, self

assessment) 
promotion expenditures of other agricultural 
20 state commissions.) 

Employment trends (annual average, per Oregon Department of Human Resources) 

1979 
1980 
1981 

35,000 
34,900 
34,900 

2. Forest Products 

Total production 

Exports (including finished 
products) 

Export promotion expenditures 
State Department of Economic 

Development (for all 

$8.6 billion (U.S. Department of 
Commerce Survey of 
Manufactures, 1980) 

$1.3 billion {15% of total) 

industries) $142,500 ($285,000 for biennium) 
Western Wood Products 

Association $ 64,000 (1982 budget) 

(Individual companies conduct their own overseas programs, the costs of 
which are not usually made public, but industry experts believe they are 
far smaller than the expenditures of the wheat producers alone. The 
National Forest Products Association has recently concluded an agreement 
with the U.S. Department of Agriculture for a $2 million export program, 
half financed by the Association, on behalf of the industry nationwide.) 

Employment trends (annual average, per Oregon Department of Human Resources) 

1979 
1980 
1981 

81,000 
70,000 (minus 14%) 
64,000 (minus 21% from 1979) 
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Economi c/Business Needs. A Commission survey o~ Oreg~n busin~ss concerned ~ith 
i nt ernat i ona l trade (Append ix 6), and consultat1ons w1th f?r~1gn trade.speclal
ists, indicated that: a) the first prerequisite for real1z1ng Oregon s. poten
tial in international markets is a broader aw~reness o! .that. pot~ntla.l; b) 
companies considering an expansion o~ in.ternatl?na.l act1v1ty 1dent1fy lnter
nationally competent personnel as the1r f1rst pnonty; c) .m~st ~mploy~rs se~k 
managers, professionals, and technicians who are fully qual1f~ed 1n the1r bas1c 
fields and also have background in international tr.ansactl?ns, rather than 
foreign trade specialists; d) those firms interested 1n fore1~n language cap
ability overwhelmingly favor the Pacific Basin languages--Ch1nese, Japanese, 
and Spanish. 

Interest in i nternational specialists may be gro~i ng, howeyer_. One executi~e 
whose company has not hired u.s. trained i nte;natl~na~ sp~c1al1sts ~o~mented 1n 
that regard: "We may just not know what we re m1ss 1ng. An ~ff1c1al of the 
Young Presidents • Organ i zat ion, which provides educat ~ anal serv 1c~ s to seve:al 
thousand busi nesses in t he U.S. and overseas, conf1rms a gr?w1ng wor~dw1de 
market for business executives whose training specifically 1ncludes lnter-
national skills. 

Curriculum. The Commission•s first priority in educational .programs i.s to 
i ncrease the ir overall international content so that al~ Or~gon1ans, espec1ally 
the young people who will be leading _our state ~nd nat1on 1n the 21st Century, 
can face the world with an understand1ng of how 1t operates, h?W they relate to 
it, how other societies differ from ours, and ye~ how much .d1ffe!ent cultures 
have in common. Such changes could be viewed 1n connect10n w1th the br~ad 
reexamination of general education, high school graduation, and college admls
sion standards now underway in many parts of the United States. 

Accomplishing this goal will invo.lve. all le~els. of ~ducation an~ cut ac:os~ all 
traditional disciplines. The pr1nc1pal obJect1ve 1s not creat1ng spec1al1sts, 
much as they too are needed, but developing informed citizens. 

Expanded and improved 1 anguage training is a major part of this process. 
The ability to communicate directly with members of other cultures offers ~at 
only an important means of human contact, but also ~ depth of. understand~ ng 
that complements the other objectives of internat1onal stud1es. Fore1gn 
language competence permi ts increased u~derstand i ng o.f one•s own l ang~age and 
society and provides a unique opportun1ty to stand 1n another person s shoes 
and see'ourselves as ot hers see us. The learning of any language al so enhances 
one•s ability to learn additional languages, creating a basis for future l earn
ing that may be of great practical application. 

Whi 1 e most American empl ayers noH regard foreign 1 anguage ~ompetenc~ as an 
auxiliary skill rather than a basic qualif~cation, .it is a sk11l th.at lS bo~nd 
to become increasingly important as Amencan bus1ness seeks to 1 _mp~ove ~ts 
competitive stance in the world market pl ace. As. o~e of t_he Comm1ss1?n Wlt
nesses observed "Conducting internati onal negot1at1ons w1thout know1ng t he 
other side•s la~guage leaves American business playing with. a .short deck ?f 
cards." The Commission agrees with international trade spec1al1sts that th1s 
is a disadvantage which American, and Oregon, business cannot afford much 
longer. 
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Finally, the present emphasis on Western Europe that dominates 1 anguage and 
other international programs in Oregon needs broadening to insure that Oregon
ians are better prepared to deal with the nations of the Pacific Basin and 
other areas of growing importance. 

Educational Resources. Giving effect to the Commission•s recommendations on 
curriculum requires resources, the most important of which are teachers, who 
must be motivated and prepared if they are to strengthen the teaching of 
international subjects. They in turn need assistance, in the form of informa
tion and materials as well as guidance and encouragement from school adminis
trations and the community. 

While recognizing that time may be the most precious resource an educator (or 
any citizen) can have, the Commission nonetheless questions whether, as some 
have argued, adding international content to the curriculum inevitably requires 
that something else be eliminated. A number of students have suggested to the 
Commission that they could have handled considerably more learning, in foreign 
1 anguages and other subjects, in both elementary and secondary schools, had 
they been pushed to do so. This observation reinforces the Commission•s 
initial emphasis on a commitment to excellence in education, and suggests a 
need for practices that put at least as much pressure on students to learn as 
on teachers to teach. 

Exchanges. The most dramatic impact on a citizen• s awareness of the \'/Orld 
occurs through fa reign travel and contact with other cultures. The Commi s
sion•s inquiries indicate that international exchanges provide uniquely effec
tive progress toward internat i anal awareness and understanding. For example, 
Oregon•s American Heritage Association, American Field Service, Rotary Inter
nat i ana 1, Lions, and the extensive study abroad programs in Oregon • s schools 
and colleges have contributed greatly to the international consciousness and 
knowledge of thousands of Oregonians. Expansion of such exchanges is an 
essential part of the education process, for students, teachers, and citizens 
alike. 

Organizational Measures. Some type of institutional continuity is necessary to 
keep attention focused on the state• s international needs. The Commission 
envisions two parallel tracks for this undertaking, one for the state author
ities and the other for the private sector. The Commission•s hope is that 
the continued combination of public leadership and voluntary activity that 
have led to the Commission•s existence and the completion of this report \'/ill 
enable the state to achieve the kind of attitudinal shift and educational 
evolution that our future requires, and for which other states are watching 
Oregon•s pioneer effort in this area. 

II. RECOMMENDATIONS 

On the basis of these conclusions, the Commission recommends: 

1 CITIZEN AWARENESS 

1-1 State Leadership Commitment 

State authorities, together with op1n1on leaders in all sectors of Oregon 
societ~, commit themselves to a long-term effort to increase the inter
nationa knowledge and understanding of all Oregonians. 
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Responsible ASencies: The Governor, legislature, and state agencies; 
business, la or, civic, religious, and public service organizations; 
media; educators. 

Rationale: Keeping the citizens of a society--community, state, or 
nation--informed and aware of their role in the world is both a measure 
and condition for success for the society• s political leadership. This 
responsibility is shared with all citizens, however, especially the 
leaders of the private sector. 

1-2 Private Organization Programs 

1-3 

Business, labor, civic, educational, and reli s, and service 
c u s focus regular attent1on on international their informa-
tional programs. 

Responsible Agencies: All public interest organizations including League 
of Women Voters, American Association of University Women, Church Women 
United, service clubs, labor unions, Chambers of Commerce, and others. 

Rationale: Such organizations play a major role in developing public 
op1n1on. Their commitment to increasing Oregon•s international awareness 
is vital to a long-term attitudinal shift. 

Media Activities/Involvement 

Media organizations, press and broadcast, strengthen their analytical cov
erage of international developments stressing their regional importance. 

Examples of activities include: 

A. Interpretive presentations which demonstrate the significance of 
international events for Oregon and the Pacific Northwest; 

B. Staff development activities such as seminars, workshops, and infor
mal consultations aimed at increasing the ability of journalists to 
analyze and report on international develop~ents; 

c. Establishment of networks or a formal organization to make available 
to journalists the knowledge of academic, business, and other people 
in the community on international topics. 

Responsible Agencies: Newspapers, Oregon Public Broadcasting System and 
other broadcasting companies, professional associations and media organi
zations, educators. 

Rationale: Although the press and broadcast media are the principal 
source of information for most of us on world developments, media repre
sentatives report that international news draws little public interest and 
that they fear increased coverage may lose more of the audience. Part of 
this apathy may result from ignorance of how international events relate 
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to life in Oregon. Cooperative efforts to clarify these links, through 
strengthened media treatment and concurrent educational efforts, may help 
to enhance public interest in addition to increasing the understanding of 
those who already are concerned with international events. 

1-4 Educators in the Community 

All educational institutions, especially 

Responsible Agencies: Community colleges, public and private colleges and 
universities, local school boards/districts. 

Rationale: Community education and outreach are basic elements of the 
education system and offer unique opportunities to broaden public under
standing of international relationships. 

2 ECONOMIC/BUSINESS DEVELOPMENT 

2-1 Information Program on International Business 

State authorities coordinate with business, labor, media, community 
groups, and others as appropriate, a continuing program to make all 
citizens aware of the importance of international trade, investment, and 
tourism for the state's economy, and to inform them of the measures needed 
to take advantage of that potential. 

Responsible Agencies: The Governor, the Legislature, the Executive 
Department, Economic Development Commission and Department of Economic 
Development. Cooperating organizations: Associated Oregon Industries, 
Chambers of Commerce, trade associations, Oregon Federation of Labor/CIO, 
Teamsters Union, other labor organizations, the media. 

Rationale: Trade promotion begins at home. Whi 1 e economics represents 
only part of the international system in which we live, it is the part of 
that system that immediately affects all citizens. Taking advant
age of international trade, investment, and tourism opportunities re
quires, as one Commission witness said, 11 not a sudden burst of enthusiasm 
but the determination to sell wherever there is a market... While many 
Oregon firms seem to share that determination, others have dec 1 i ned to 
pursue foreign opportunities, or have used them only as a temporary outlet 
pending revival of U.S. markets. There are valid economic reasons for 
this reluctance in some cases, but for too many the reason has been 
ignorance of the potentia 1 that the foreign sector offers for stab 1 e, 
long-term profits, and ignorance of the procedures and organizations that . 
exist to assist such activity. While many organizations and individuals 
have an interest in overcoming this ignorance, the 1 ong-term nature and 
indirect return of such an effort mean that the state needs to take the 
lead in organizing and maintaining it. 
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2-2 Business-Education Cooperation 

Business and educators coo erate in develo in educational ro rams in 
international business~ inclu ing business participation in school activ
ities~ consultation on curriculum content, and establishment of intern
ships and other special educational programs. 

Responsible Agencies: School boards/districts, community colleges, 
four-year colleges and universities, business and professional organiza
tions, labor unions, Oregon Council on Economic Education, Oregon Alliance 
for Business, Labor and Education, World Affairs Council of Oregon. 

Rationale: Business, educators, and others would benefit from increased 
communication regarding mutual needs, and cooperation in making available 
the kno\~ledge and viewpoints that each group may have. The relative lack 
of expertise on international economic activities in both education and 
business communities at present increases the importance of cooperation. 

2-3 Business Administration Programs 

All collegiate and graduate schools of business increase international 
content in their programs, in accordance with the precepts of the American 
Association of Collegiate Schools of Business. 

Specific measures would include: 

A. Development of international content for inclusion in existing 
courses such as marketing, banking and finance, labor, accounting, 
transportation, and business law; or development of specifically 
international courses in some or all of these areas. 

B. 

c. 

Development of increased international background on the part of 
business faculties, through encouragement of study abroad, research 
on international subjects, and hiring and tenure practices that 
emphasize international experience. 

Development of joint courses or programs with other departments and 
schools at the same or other institutions, and other use of outside 
resources. 

D. Cooperation with the Pacific North\'lest Consortium on International 
Business Education to develop international materials for business 
school programs. 

E. Establishment of a committee that \~ill consult on measures for 
implementing this precept in accordance with Oregon•s needs and will 
make continuing recommendations regarding their application. 

Responsible Agencies: Board/Department of Higher Education, public and 
private institutions of higher education, business and labor organizations. 

10 

Rationale: Numerous sources have stressed the need for managers to 
acquire familiarity with concepts and procedures of international business 
as part of their normal preparation. Specialists in international bus
iness education report that there is a serious shortage of business school 
faculty \'lith expertise in this area and that additional measures may be 
needed to encourage development of the background and materials needed. 
Increased cooperation among departments and institutions has been cited as 
a particular need in this regard; developing such cooperation may require 
special administrative measures. 

3 EDUCATION: CURRICULUM 

3-1 International Studies: Kindergarten-Grade 8 

Each school district include in its elementary curriculum, effective in 
1986, the study of foreign nations and cultural patterns and how they 
relate to life in Oregon. 

Responsi b 1 e Agencies: Board/Department of Education, education servi c~ 
districts, local school boards/districts. 

Rationale: Readiness to accept cultural diversity reportedly peaks at 
about age 10, making elementary school years the most favorable for 
introducing children to 1 earning about foreign cultural patterns. Those 
who begin such learning when their attitudes are still flexible appear to 
find it easier to absorb international and global concepts in later years. 
This early introduction of international content is essential in making 
the high school global studies course part of a continuing program rather 
than an isolated experience. (See Figure 2, page 12.) 

3-2 Foreign Language Study, Kindergarten-Grade 8 

Each school district provide an introduction to foreign language study for 
all students before grade eight, effective 1986, as follows: 

A. Each district with over 100 pupils make available a foreign language 
experience for all interested students in grades K-6. Options may 
include the following (see also Appendix 5): 

A magnet school or school-within-a-school concept in which stu
dents study at least 50 percent of the required curriculum in the 
target 1 anguage. 

A fully articulated FLES (Foreign Language in the Elementary 
School} program in which students study a single language for 20 
to 30 minutes a day (before, during, or after school) throughout 
the school year as part of a sequential course of study coordi
nated with language offerings on the secondary level. Such a 
program requires staffing by fully qualified language teachers. 

A FLEX (Foreign Language Experience) program in which elementary 
students are introduced to one or more foreign languages and 
their cultures in short, exploratory units (of 6 to 12 Heeks) 
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FIGURE 2 

CURRICULUM COMPONENTS FOR GLOBAL EDUCATION 

The following diagram, developed by the Curriculum Task Force Committee in its 
work for the Commission, may be of value in defining the terms International 
and/or Global Education. The disciplines and concepts listed under each 
heading illustrate the content the Committee associates with the respective 
terms. 

Education for global perspectives (or global education) contributes signifi
cantly to fundamental competence in a world context, to educational excellence, 
and to the nation•s vital interests. It helps advance the formation of 
responsible 1 eadershi p and an informed citizenry. In our contemporary world 
global perspectives are essential to good citizenship and quality education. 
Nev1 perspectives on our mm 1 i ves and our environment are necessary to assist 
us to identify alternative actions and to extend more control over matters that 
directly affect our daily lives. Global Education, as defined by the Curricu
lum Task Force Committee, means and encompasses Intercultural Studies, Inter
nation a 1 Studies, and Language Studies. Each of the three components can be 
organized into the conceptual themes of conflict, change, cultural diversity, 
and interdependence. 

INTERCULTURAL STUDIES 

diversity 
change 
perception/misperception 
ethnic groups 
social/cultural patterns 
anthropology 
religion & philisophy 
fine arts 
literature 
sociology 

GLOBAL EDUCAT .~ 

LANGUAGE STUDIES 

communication 
linguistics 
literature 

INTERNATIONAL STUDIES 

interdependence 
conflict/conflict resolution 
change 
human rights/global justice 
environmental concerns 
resources (allocation of) 
global economics 
political science 
diplomacy 
hi story (world & regional) 
geography (world & regional) 

language - common denominator for: 
self-expression 
appreciation 
rapport 
ability to communicate 
values 
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which can be taught by elementary classroom teachers (with minimal 
preparation). By teaching basic pronunciation, vocabulary, 
phrases, and cultural patterns, such a program aims to develop an 
a\'lareness and acceptance of 1 i ngui st i c and cul tura 1 differences 
but does not necessarily lead to further study of a particular 
language. 

B. Each middle/junior high school require students who have not com
pleted an elementary school foreign language experience by grade 
seven to enroll in a 12-week exploratory (FLEX) program. 

c. Each middle/junior high school offer a sequential program in at 
least one foreign language, continuing the language(s) initiated in 
elementary school programs. 

Responsible Agencies: Board/Department of Education, local school boards/ 
districts, education service districts. 

Rationale: In addition to their superior ability to accept unfamiliar 
people and behavior patterns, children at nine or ten years are still 
experimenting with 1 anguage and are better ab 1 e to 1 earn new sounds and 
symbols than in later years. As regards personnel requirements, a middle 
school of 600 students should be able to carry the basic FLEX requirement 
with less than a full-time teaching load for one teacher, and a school 
lacking a qualified teacher should be able to acquire one within the 
specified time frame on the basis of normal turnover, without creating a 
ne\'1 position. 

3-3 International Content in the Secondary Curriculum 

Each secondary school offer, and encourage students to take part in, the 
widest possible variet~ of international instruction, including courses, 
s ecial assemblies, an other activities dealin with international, 
intercultural, or global su ject matter, in addition to meeting the Oregon 
Global Studies requirement. 

This would involve: 

A. increased language learning; 

B. study of concepts of cultural patterns and hoH they relate to daily 
1 ife; 

c. interdisciplinary courses in international or global subject matter; 

D. foreign area studies; 

E. international exchange and foreign travel programs for students 
and teachers; 

F. internationally focused activities such as the Oregon High School 
International Relations League Model UN Program, with high school 
credit allO\'ied for carefully selected activities (App.endix 5); 
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G. use of foreign students and other visitors, outside speakers, media 
presentations and other community resources to enhance knowledge of 
the world outside the U.S. 

Responsible Agencies: School boards/districts, education service dis-
tricts, Board/Department of Education. 

Rationale: Expanding the international content of the secondary school 
curriculum requires a multiple effort. The requirement of Global Studies 
for high school graduation is a basic part of this effort but the process 
should involve all aspects of the school program. Interdisciplinary 
cooperation, important for all aspects of education, is especially signi
ficant in efforts to demonstrate the close interrelationships of different 
geographic areas and different sectors of society. The overall objective 
is to develop understanding of the role institutions play in the world 
community, the relationship of the individual to these institutions, and 
a recognition of both the diversity and unity that underlie the variety of 
human cultures. 

3-4 Expanding Secondary Language Programs 

Secondary schools urge all students to study one foreign language for a 
minimum of two years. 

A. The choice of language(s) offered is at the discretion of the local 
school district. 

B. Students should be advised that two years is the basis for rudi
mentary 1 anguage capabi 1 ity but four years is a minimum for general 
competence in oral and written use of a language. 

Responsible Agencies: Board/Department of Education, 1 ocal school dis
tricts, education service districts. 

Rationale: Foreign language is an essential element of any general 
education and is growing in importance as an employment-related skill. 
An increasing number of colleges throughout the United States require 
foreign language for entry or graduation and adoption of the Commission•s 
recommendation for higher education would make foreign language study 
essent i a 1 for call ege-bound high school students throughout the state. 
(See Appendix 7 for a partial list of colleges that have foreign language 
entry requirements.) The qualitative measures that must accompany this 
expansion are discussed in other sections. 

3-5 Language Program Standards: Kindergarten-Grade 12 

Department of Education insure compliance with performance goals for each 
level of every foreign language course. 

Responsible Agencies: Board/Department of Education, education service 
districts, local school boards/districts. 

Rationale: Achieving the many important benefits of language study 
depends on effective instruction, not just on having a requirement. The 
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Department of Education publication Second Lanfuages in ~regon Schools 
identifies appropriate content for each level o instruct1on, but that 
guidance operates at present only on an advisory basis. Including.these 
goals in the compliance process will enable language programs statew1de to 
work toHard practical, common objectives, to maintain standards of perfor
mance, and to enable students to advance to higher levels as they go on to 
other institutions. 

3-6 Standardized Language Testing 

Department of Education assume leadership in providing or developing 
suitable standardized tests to measure achievement in all foreign language 
courses. 

Responsible Agencies: Board/Department of Education, in cooperation with 
education service districts, local school boards/districts, and profes
sional associations. 

Rationale: Such tests, to be valid, must measure achievement in listen
ing, speaking, reading, and writing skills, and knowledge of the cultures 
associated with the language. Most existing tests do not measure speaking 
ability. The only basis for such testing now available is the U.S. 
Foreign Service Institute Scale of Language Proficiency Ratings (Appendix 
8), developed for government personnel. This requires individual. oral 
examination by specially trained personnel, some of whom are now ava1lable 
in Oregon. The American Council of Tea~hers of Foreign Language is 
developing guidelines for standardized tests under a grant from the U.S. 
Department of Education. Use of such tests will permit evaluation of 
language programs and student achievement as is the practice in other 
subject areas. 

3-7 Community Colleges: International Curricular Content 

Each community college review its programs to increase their international 
focus, through international content in existing courses, strengthened 
foreign language programs, and development of neH courses and programs as 
appropriate. 

Responsible Agencies: Individual institutions, Oregon Community College 
Assembly, Board/Department of Education. 

Rationale: National and regional trends toward greater international 
involvement necessitate that all community call eges include substantial 
international studies and foreign language instruction in their programs, 
both for the general education needs of all citizens and to meet the 
increasingly international needs of employers. As four-year colleges 
expand their international education and language requirements, moreover, 
community colleges will need to develop courses to provide transfer 
students with their prerequisites. The extent to which individual insti
tutions develop international programs, particularly in the vocational 
field, will vary with the needs and resources of the communities they 
serve, but all community colleges need to recognize the importance of 
increased international competence for all graduates, for the sake of the 
individual and the community at large. 
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3-8 Community Colleges: New International Programs 

Each community college consider the development of new degree programs 
in international fields, such as business or education, for both transfer 
and vocational students. 

Responsible Agencies: Individual institutions, Oregon Community College 
Assembly, Board/Department of Education. 

Rationale: Surveys of employer needs (Appendix 6) indicate demand for 
people with, for example, competence in export docuQentation and transpor
tation procedures, as well as general familiarity on the part of many 
employees with international business procedures. Growth of international 
studies programs in four-year colleges adds to the importance of such 
programs for community college transfer students as well. 

3-9 Foreign Language for College Entrance 

Each institution of higher education, public or private, require for 
admission in good standing the completion of t~o years' st~d~ of a 
foreign language at the secondary level, or egu1valent prof1c1ency, 
effective for students admitted in 1986, providing that students unable to 
meet this requirement rna~ be admitted on a conditional basis pending 
compliance by the end oft e second academic year. 

Responsible Agencies: Board/Department of Higher Education, Oregon 
Independent College Association, individual institutions. 

Ration a 1 e: The factors that make foreign 1 anguage study important for 
high school make it essential for college students, who are the people we 
expect to lead our society, our economy, and our relations with the rest 
of the world. Without some minimal exposure to foreign language they will 
lack a key dimension in dealing with international and intercultural 
concepts. 

3-10 International Studies for College Graduation 

Responsible Agencies: Board/Department of Higher Education, private 
and public colleges and universities. 

Rationale: Diversity and freedom of choice are the essence of higher 
education, but preserving our national and cultural heritage, and ulti
mately the survival of human society, require some agreed elements of 
content for all, to a greater extent than is now the case. Any college 
graduate should be expected to perform some academic work designed to 
foster global awareness and analytical abilities regarding international 
problems. Most students would meet this requirement in any event, but for 
those who would not, especially those in technical specialties, it becomes 
particularly important that a college education provide this minimum 
standard of intellectual breadth. 
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3-11 Strengthening College Language Programs 

A. 

B. 

c. 

D. 

ear institu-
instruction, 

Language programs emphasize practical communication skills ~s a 
first priority, together with cultural awareness and understand1 ng. 

Special programs be developed to fit specific profes~ional require
ments, including scholarship, business, or technical f1elds as appro-
priate. 

I nst itut ions encourage cooperation between foreign 1 anguage depart
ments and other disciplines, in support of joint programs, team 
teaching and student exchange or study-abroad activities. 

Teaching effectiveness receive paramount emphasi~ in s~l~ction, 
promotion, supervision, and development of faculty 1n beg1nmng and 
intermediate language courses. 

Res onsible A encies: Board/Department of Higher Education, individual 
institutions public and private), professional associations. 

Rationale: Ability to use a language for communication is the first 
prerequ1site for any of the benefits of language learning. Interdisci
plinary and regional studies approaches to language, as well as develo~
ment of courses for specialized application, have often proved helpful 1n 
strengthening cultural impact, practical application and student interest 
in language study. Foreign language learning,perha~s more t~e~ any ot~er 
discipline, depends heavily on the quality of ~each1ng, r~qu~r1ng spec~al 
attention to this function which sometimes rece1ves low pr1or1ty (especlal
ly at research-oriented institutions). 

3-12 International Studies Major Programs 

A. 

B. 

c. 

D. 

Competence in a foreign 1 anguage at 1 east at t~e. S-2 1 eve_l on the 
Foreign Service Institute Scale of Language Prof1c1ency Rat1ngs (see 
Appendix 8). 

Significant coursework in both intercultural relations (anthropology, 
literature, arts, etc.) and in international relations (political and 
environmental sciences, economics, history, etc.). 

Provision for study abroad by all international studies majors 
Hhere possible. 

Provision for attention to Oregon's involvement with the Pacific 
Basin and other non-European areas. 
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Responsible Agencies: Institutions of higher education with international 
studies programs. 

Rationale: Internati~n~l studies pro~rams, if they are to develop grad
~ates capable ?f acqu1r1ng and convey1ng a professional understanding of 
1nte~n~t1onal 1ssu~s, ~ust maintain high standards of performance for all 
part1c1pants. Th1s 1nvolves both breadth--in geographic and content 
terms--and depth, i ncl udi ng the depth of perception regarding another 
culture that can only come with foreign language competence. 

3-13 Broader Geographic Orientation 

A. Maintenance by the Oregon State System of Higher Education of at 
least one high quality program in East Asian, Latin American and 
M~ddl e Easte_rn studi_es, as we_ll as other areas that may be ilenti
fled as meet1ng part1cular nat1onal or regional needs. 

B. Strengthen East Asian language and exchange programs and coordi
nate them on a statewide basis. 

C. Seek foundation and other financial support for needed language 
programs. 

D. Encourage cooperation between institutions of higher education and 
secondary schools in development of Asian language programs. 

Re~ponsible Agenci:s: . Bo~rd/Department of Higher Education, public and 
pr1vate four-year 1nst1tut1ons and community colleges concerned. 

Rationale: Oregon's economic future and U.S. international relations 
gen~r.ally ~equi r7 greate: focus. on areas other than Western Europe. 
Pac1f1c Bas1n ~at1ons--Lat1n Amer1ca, Japan and China--are of particular 
~oncern to bus1ness for the near future (Appendix 6), and the Middle East 
1s ?f great and increasing importance for the state. Soviet as well as 
~fncan _studies r~main a major national need. However, language and 
1nternat1onal _stud1_es remain ove~whelmingly directed to Western Europe and 
programs de a 11 ng w_lth other reg10ns face serious uncertainty. To safe
guard state needs 1n these areas at a time of shrinking budgets requires a 
coord~na~ed and carefully planned approach on behalf of the entire state. 
The d1}f1culty of ~orne East Asian languages and Arabic for English speak
ers d1ctates spec1al measures to facilitate their study by qualified 
students. 

4 EDUCATION: TEACHER PREPARATION 

4-1 General Requirements 

education 
in 198 • 
in Ore on include the followin 

graduates, 
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A. At least two years' study of a foreign language in secondary school 
or equivalent proficiency. 

B. At least one full year's course (nine quarter hours or equivalent) 
in subjects that are primarily international in content. 

Responsible Agencies: Teacher Standards and Practices Commission (TSPC), 
Board/Department of Higher Education, individual institutions of higher 
education. 

Rationale: These requirements parallel those prescribed for all Oregon 
college graduates in this report. They have direct professional relevance 
for teachers, who must all be able to share in the world perspectives that 
schools seek to develop. 

4-2 Foreign Language Certification 

endorsement after 1986 
of endorsement, at the 

Responsible Agencies: TSPC, Board/Department of Higher Education, indi
vidual institutions, professional associations. 

Rationale: This standard, requiring professional competence in the 
target 1 anguage, should be a minimum for teachers expected to assist 
students in obtaining a basic oral competence. 

4-3 Social Studies Certification 

Responsible Agencies: TSPC, Board/Department of Higher Education, indi
vidual institutions, professional organizations. 

Rationale: This requirement .. provides minimum assurance that any social 
studies teacher wi 11 have some genera 1 competence in i nternat ion a 1 sub
jects, and a basis for dealing with his or her specialty in an interna
tional context. (The courses required in most cases should fall within 
the specific discipline areas already required for social studies certifi
cation, and need not be additional to those requirements.) 

5 EDUCATION: STAFF DEVELOPMENT 
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These activities should include: 

A. Teac~er. selecti.on policie~ that give favorable weight to an appli
cant s 1nternat1onal exper1ence and foreign study; 

B. Inservice teacher training programs for teachers and administra
tors that are carefully prepared to enhance interest and confi
dence in addressing international subjects; 

C. ~ntern~tional exchange and study-abroad programs that provide both 
1ncent1ve and opportunity for faculty members to broaden their inter
national backgrounds, and which encourage introduction of educators 
from foreign countries into faculties at all levels· 

' 
D. Expressions of interest and encouragement by administrators and 

other educational leaders for internationally-related activities. 

Responsible Agenci~s: ~oard/Department of Education (to help plan pro
grams and seek f1nanc1ng); educational service districts and local 
boards/districts (~o identify needs and facilitate teacher pa;ticipation, 
as w~ll as develop1ng local programs to the extent feasible); institutions 
of h.1gher educa~1o~ (to help design programs and carry them out); pro
fess~ o~al .assoc1 at 1 ons (to help design programs and encourage teacher 
part1c1pat1on). 

Rationale: Effective staff development is the indispensable basis for 
str7ngthening any curriculum. It is also the requirement that is most 
r7s1stant t? spee~y remedy, and is potentially the most expensive to deal 
w1t~ •. espec1ally 1f early results are sought. Commitment of teachers and 
adm1mstrators to a long-term personnel development process in interna
tional education will be a touchstone of success for the Commission 
progra~. P~ace Corps service or other foreign experience is a valuable 
as~et 1n th1s effort. Language training, especially when aimed at devel
oplng. communication. skills, is particularly sensitive to the quality of 
teach1ng, and benef1ts especially from application of modern techniques. 
Many teachers have stressed moreover the importance of administrators • 
attitude~ in providing en;ouragement, suggesting that the intangibles of 
leadersh1p may compete w1th material resources as a factor in program 
development. 

6 EDUCATION: ADMINISTRATIVE SUPPORT 

6-1 Global Studies Guidelines 

Pr~vide. guidance to secondary schools in defining the soals , concept s , and 
Ob Jectlves of th e Global Studi es requi rement on the bas i s of one or more 
of the fol l owing t ypes of courses: 

A. A treatment of gl oba 1 issues such as conflict, disarmament, resource 
shortages, population, human rights, or other major problems; 
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B. A comparative \'/Orld cultures course that stresses the variety and 
similarity of human needs and the approaches of different cultures to 
those needs; 

c. A \'/Orl d hi story course that traces the deve 1 opment of trends and 
movements in human experience as background to current world problems; 

D. A world geography course that stresses the interaction of various 
physical and cultural environments with human societies, in relation 
to current world problems; 

E. A global political or economics course that provides knowledge and 
understanding of world systems and their impact on local communities; 

F. Carefully selected activities such as the Model United Nations program. 

Responsi b 1 e Agencies: Board/Department of Education, education service 
districts, local boards/districts, and professional associations. 

Rationale: Local districts and global studies teachers have expressed a 
need for guidance regarding the purposes of the Global Studies require
ment, indicating a concern that without such guidance on a statewide basis 
the requirement may lose most of its educational significance. Many are 
also aware of extensive curriculum development activity in Global Studies, 
in Oregon and elsewhere, and seek assistance in identifying and evaluating 
the options available to individual districts. 

6-2 Information and Guidance 

Provide guidance and su~port to elementary and secondary school dis
tricts in strengtheni ng t eir international studies and l anguage programs, 
i ncl udi ng: 

A. Guidelines for local districts' use in adding international content to 
existing courses and to overall curriculum, and for developing inter
disciplinary course models, together with evaluation instruments to 
measure performance of these tasks; 

B. A central reference and infonnation facility on current activities 
regarding deve 1 opment of i nternat ion a 1 studies programs and re 1 a ted 
activities, including activities of professional associations; 

C. Leadership in developing curricular materials, particularly materials 
illustrating the nature and extent of Oregon's ties with the rest of 
the world; 

D. Guidelines for selection of exchange and study-abroad programs; 

E. Leadership in seeking financing from foundations and other outside 
sources for curriculum and faculty development, including develop
ment of materials, inservice teacher education, and study-abroad 
or teacher exchange programs. 
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Responsible Agencies: Board/Department of Education, education service 
districts, local school boards/districts, professional associations, 
higher education institutions. 

Rationale: Local districts largely recognize the need for instituting 
~ nternat ion a 1 c_ontent in their curricula but 1 ack the means for doing 
1t. They part1cularly seek help in identifying and evaluating suitable 
programs and materials, many of which exist in a profusion that exceeds 
the ability of small districts, in particular, to examine them carefully. 

7 EDUCATION: RESEARCH NEEDS 

Qualifie~ ind~viduals, s~ch as college and university personnel, as well 
as agenc1es w1th appropr1ate research staffs, engage in research related 
to questions raised in the Commission report, such as: international 
trad~, citizen education, teaching of foreign languages and international 
stud1es. 

Responsi b 1 e Agencies: Board/Department of Higher Education, pub 1 i c and 
private colleges and universities, Department of Economic Development, 
World Affairs Council, public and private research agencies such as 
Northwest Regional Education Laboratory. 

Rationale: Many of the topics discussed in the report \~ould benefit from 
careful research and evaluation. In international trade, for example, 
market research with respect to the diversification of the Oregon economy 
and the expanding markets of the Pacific Basin is a prime area of concern. 
It is important to have research showing clearly how much the Oregon 
economy benefits from international trade; relatively few individuals are 
aware of the extent to which Oregon•s international trade is balanced in 
its favor. The significance of Japan•s dominance in Oregon•s foreign 
trade is also an important question. The development of international 
tourism in Oregon is another area requiring market research. 

With respect to citizenship education in world affairs, the area is rich 
in researchable questions of pressing concern to practitioners. For 
example, professors of journalism and communication would do well to look 
into these questions. 

The subject of foreign languages and international studies, including the 
glob~l studies requirement effective in 1984, poses many pressing research 
requ1rements as to content, level, teaching methods, field experiences, 
and the like. Colleges of education across the state and their related 
departments of social sciences and humanities need to be alerted to these 
needs. 
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8 EDUCATION: COMMUNITY INVOLVEMENT 

s in each community cooperate to increase 
act i vi ties by the commun ity . Spec ifi c 

A. Participation_by busin_essmen, foreign visitors, ethnic group members, 
and other-s w1th spec1al language knowledge, returning Peace Corps 
vol~nt~ers_and other travelers with experience abroad, in teaching or 
ass1st1ng 1n courses at all levels on international subjects. 

B. Participation by business people and other community members in 
developing curriculum and special programs where international 
content is involved. 

c. Participation by community members in extracurricular activities 
designed to enhance international awareness and understanding such as 
special assemblies, trips, clubs, and other programs. 

Responsible Agencies: World Affairs Council of Oregon, Oregon Alliance 
for Business, Labor, and Education, Oregon Council for Economic Education, 
Oregon United Nations Association, Associated Oregon Industries, Board/ 
Department of Education, education service districts, school boards/ 
districts, PTAs. 

Rationale: Increased cooperation between educators and other groups in 
the community offers an important educat i anal resource in all areas and 
especially in the international field where many institutions are' con
cerned with a lack of faculty background. This cooperation also strength
~ns the impact of programs on students, and lays the groundwork for 
1 ncreased budgetary support as well as overall improvement in school
community relations. 

9 INTERNATIONAL EXCHANGES 

9-1 Community Exchanges 

Communi ty based ~nternati~nal exchanges be develo ped and ex panded through
ou t th e s tate w1t h coord1 nati on and assistance f rom a st atewi de voluntary 
organ i zati on. 

R~s ponsible Agencies: The Governor, by encouraging formation of a state
Wlde vol unt ary organization; local organizations, private and public, for 
community exchange. 

R~tionale: Direct exchanges of people constitute one of the most effec
tlve and widely appreciated ways to enhance international awareness 
knowledge, and understanding, but such exchanges involving individuals and 
g~o~ps f~om the community (other than students or teachers) have been 
l1m1ted _,n scope. The Sister Cities program, already well-launched in 
Oregon, 1s an important aspect of this effort with regard to contact among 
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urban leaders. The Friendship Force program for home-stay visits on a 
rec i proca 1 basis with groups in other countries offers a unique oppor
tunity for direct personal experience of daily life in other countries and 
for exposure of foreign visitors to normal life in the United States. 
Development of this program would be greatly aided by a voluntary state
wide organization with official, nonbudgetary encouragement. 

9-2 Exchanges in the Schools 

Each school district encourage international exchanges for faculty and 
secondary school students, in both directions, using exchange students and 
faculty as an important educational resource, and cooperating with other 
organizations in development of well-planned exchange programs. 

Responsible Agencies: Department/Board of Education, education service 
districts, local school boards/districts, established international 
exchange organizations, service clubs. 

Rationale: Exchanges have proved to be an extremely valuable means for 
heightening interest in other nations among students, faculty, and the 
community, and developing background for teaching about foreign cultures. 
Careful selection of programs and participants is important for success, 
however, and cooperation with experienced organizations can greatly ease 
the selection process (see 6-2D). 

9-3 Exchanges in Higher Education 

International exchange programs in Oregon institutions of higher education 
be reviewed, with regard to financing and direction, to ensure that: 

A. All state institutions are motivated to participate; 

B. All public and private institutions in the state are fully informed 
about programs at other institutions in Oregon; 

c. Exchange programs with Pacific Basin countries are strengthened; 

D. Foreign students are encouraged to enroll in Oregon institutions of 
higher education (community and four-year colleges) with financial 
assistance to those in need in exchange for educational services. 

Responsible Agencies: Board/Department of Higher Education, Board/ 
Department of Education, individual institutions, Oregon Independent 
Colleges Association (OICA). 

Rationale: The decisions by several state institutions of higher educa
tlon not to participate in the state system•s study abroad program indi
cates financial and administrative problems that need resolution on a 
statewide basis. The linguistic and cultural difficulties that complicate 
exchanges in the Pacific Basin also deserve special attention so that 
programs there can be strengthened. Community colleges offer many pro
grams particularly suited to the growing number of foreign students in 
the u.s. (many of whom are fully able to pay their own way) but the 
benefits of these programs are often not understood abroad and special 
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information efforts may be needed. Financial assistance to needy foreign 
students in exchange for educational services in Oregon, moreover, would 
provide benefits to the state as well as the students. 

10 ORGANIZATIONAL MEASURES 

10_1 state Authorities: Governor and Legislature 

The Governor take the following actions: 

A. Call together the Superintendent of Public Instruction, the Chancellor 
of Higher Education, and the Directors of the Oregon Education a 1 
coordinating Commission and the departments of Agriculture, Economic 
Development, Forestry, and Transportation, to familiarize them \'lith 
the report and to have them designate a person within each agency to 
be responsible for further action; 

B. Direct the same agencies, within three months, to devise a strategy 
for implementing the report in cooperation with each other; 

c. Take the lead in presenting this plan to the Legislature and ask 
legislative leaders to designate a committee in each house to assume 
responsibility for international concerns appropriate to state parti
cipation; 

D. Ask the Oregon Educational Coordinating Commission to prepare by 
July 31, 1984, a report for the Governor and legislative commit
tees concerned with education and economic development, on pro
gress in implementing the Commission•s recommendations; 

E. Direct agencies to establish appropriate coordinating and consulting 
bodies, such as: 

a consultative committee of educators and others to assist the 
Department of Education and school districts in developing policies 
and programs concerning international education; 

an interinstitutional committee on international education to 
coordinate activities ~1ithin the Oregon State System of Higher 
Education such as i nternat i ana 1 exchanges and study abroad pro
grams, developing international content for business programs, 
increasing emphasis on Pacific Basin studies, and improving 
cooperation with independent colleges and universities. 

Responsible Agencies: The Governor, Legislature, and individual agencies 
named. 

Rationale: Long-term progress of the sort needed to achieve basic attitu
ainal change and full international competence requires a continuing 
commitment by all state authorities, in parallel with the activities of 
the private sector. In giving effect to the Commission recommendations 
school districts will need information and guidance that lie outside their 
experience and that of the Department. A permanent consultative committee 
would provide material assistance in overcoming this lack. As regards 
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higher education, an interinstitutional committee chaired by the Vice 
Chancellor for Academic Affairs formerly did valuable work on interna
tional education but has not functioned in several years. 

10-2 Private Sector: State Council 

Private citizens and organizations concerned with international issues, 
private and public, join in a voluntary umbrella organization to facili
tate the following: 

A. Maintaining the network of groups and individuals in education, 
business, and other sectors that the Commission has helped develop; 

B. Monitoring implementation of the Commission recommendations by public 
and private organizations; 

C. Encouraging private granting agencies to pro vi de support for inter
national education, particularly with a regard to the recommendations 
of the Commission; 

D. Forming a statewide organization of international studies profes
sionals affiliated with the International Studies Association and its 
Consortium for International Studies Education. 

Responsible Agencies: All organizations and individuals in Oregon con
cerned with international matters. 

Rationale: The network of educators, business people, and other citizens 
that the Commission's existence has encouraged constitutes a uniquely 
valuable asset for guiding and strengthening international education 
throughout the state, and should be maintained. Such an organization 
would complement state government actions in implementing the Commission 
program, and might also be better able than the state to obtain some types 
of financial assistance. 

Affiliation in an organization such as the ISA would encourage interinsti
tutional cooperation, permitting mutual reinforcement of programs that, by 
themselves, may lack the resources to achieve full effectiveness. Parti
cipation in the Pacific Northwest International/Intercultural Educational 
consortium (Appendix 10) also offers excellent opportunity f or developing 
international programs. 
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EXECUTIVE ORDER NO. EO - 80 - 14 

coMMISSION ON FOREIGN LANGUAGE AND INTERNATIONAL STUDIES 

IT IS ORDERED AND DIRECTED: 

1 A commission on Foreign Language and International Studies 
is est~lished. The commission s hall consist of members appointed 

the Governor t o serve a t his pleasure, representing interests 
~y international studi es and f o reign languages, including inter-
1ntional commerc e , i ndus t ries and labor; elementary and secondary 
~~ucation ; pri~ate and pub l i c inst~tution ~r post-~eco~dary 
education; cit1zen g r o ups ; the med1a; ethn1c organ1zat1ons; and 
agencies s upporting international exchange. The Governor shall 
designate one member o f the commission to serve as chairperson to 
serve at the plea sur e o f the Governor. 

2. The commission shall: 

A. Study recommendations made by the Commission on 
Forei~n Language and International Studies of the 
President of the United States. 

B. Recommend practical ways and means of implementing 
those parts of the President's commission report 
judged to be relevant to Oregon, and identify other 
needs pertaining to Oregon not reflected in the 
President's commission report. 

C. Promote public interest and participation in the 
work of the commission, and recommend means for 
directing public attention to the importance of 
foreign language and international studies. 

D. Conduct and distribute throughout Oregon an 
inventory of available resources and programs 
related to foreign language and international 
studies. 

E . Assess the need for those trained in foreign 
language and international studies, and identify 
the job market for individuals with such training. 

F . Review existing statutes, rules and policies, 
and recommend appropriate changes, including any 
new legislation. 

G. Expand the international awareness of Oregon 
citizens as producers, consumers, and voting 
participants in an increasingly interdependent 
world. 
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E0-80-14 
Page 2 

H. 

I. 

J. 

K. 

Strengthen the curriculum in foreign languages, 
international studies and international career 
preparation in Oregon schools and colleges. 

Increase participation in the educational activities 
that provide a better understanding of other countries 
and cultures. 

Increase the number of Oregon citizens professionally 
prepared for careers in international business, edu
cation, government, the media, and other enterprises 
with international and foreign language components. 

Publish and distribute a report of its recommendations 

3. In carrying out its functions, the commission shall meet at 
least quarterly, conduct regional hearings, and commission such studi1 

as required, on call of the chairperson. 

4. The chairperson, with the approval of the commission, may 
appoint advisory task forces to assist the commission in various as
pects of its work. 

5. The commission is authorized to seek and accept gifts and 
grants in direct support of its objectives. Public employes should 
be encouraged to participate in the activities of the commission, and 
may receive release time whenever feasible. All state agencies shall 
cooperate with the commission in the performance of these functions 
upon request of the chairperson, subject to approval by the Executive 
Department. 

6. The commission shall submit a final report to the Governor 
not later than December 31, 1981. 

7. This executive order stands rescinded on January 1, 1982. 

Done at Salem, Oregon, July 28, 
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GOVERNOR 

ATe;;: V~ 
S~ OF STATE 

NOTE: This order was amended on 
January 12, 1981 to extend the 
life of the Commission to July 
31, 1982. 

APPENDIX 2 

MEMBERS OF THE COMMISSION 

Joyce Holmes Benjamin, Chair, Portland and Eugene; attorney; member, Oregon 
State Board of Education 

Arthur s. Alexander, Portland; Cablesystems Pacific, Portland 

Les Anderson, Eugene; president, Random Lengths, Inc.; former member, Oregon 
State Board of Higher Education 

Jacob Avshalomov, Portland; director, Portland Youth Symphony (resi·gned from 
Commission, 1981) 

Paul E. Bragdon, Portland; president, Reed College 

Rodney Briggs, La Grande; president, Eastern Oregon State College 

L. B. Day, Salem; secretary-treasurer, Teamsters Union Local 670; Oregon state 
senator 

Verne Duncan, Milwaukie; Oregon Superintendent of Public Instruction 

Gordon Gilkey, Portland; curator of prints and drawings, Portland Art Museum· 
and printmaker in residence, Pacific Northwest College of Art; dea~ 
emeritus, Oregon State University College of Liberal Arts 

Jose Angel Gutierrez, Independence; professor, Western Oregon State College 

Staffor:d Hansell, Hermiston.; national board member, Common Cause; formerly 
d1rector, Oregon Execut1ve Department and state representative 

Fred Heard, Klamath Falls; assistant professor, Oregon Institute of Technology; 
Oregon state senator and president of Senate 

Elizabeth Johnson, Redmond; member, Oregon Educational Coordinating Commission; 
former member, Oregon State Board of Higher Education; member, Public 
Issues Committee, Association of Governing Boards of Colleges and 
Universities 

Barbara Klein, Forest Grove; director, National School Boards Association 

Robert Lee, Portland; past president, Portland Folkfest; Portland General 
Electric Company 

Dorothy Patch, Salem; past president, Oregon United Nations Association; former 
social studies teacher 

June Pihl, Canby; Oregon Parent Teacher Association 

Max Rijken, Newport; Georgia-Pacific Corporation; state representative 
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Emery Skinner, Ontario; president, Treasure Valley Community College 

James Sours, Ashland; past president, Southern Oregon State College; 
Oregon Shakespearean Festival 

Clifford Trow, Corv_allis; professor, Oregon State University; Oregon state 
senator and cha1rman, Senate Education Committee 

Willem Winter, Portland; vice president for international banking, First Inter
state Bank 

EXECUTIVE DIRECTOR 

Christine A. Allen (1980-81, Associate Director 1981-82) 
Robert T. Willner (1981-82) 

ADVISORY COMMITTEE* 

(Initiators of proposal to Governor for appointment of Commission) 

Dwayne Adcock, curriculum coordinator, Eugene Public Schools 

Christine Allen, teacher, Salem Public Schools; past president, Willamette 
Valley Council for Social Studies; state advisor, Oregon High School 
International Relations League 

William G. Berberet, dean, College of Liberal Arts, Willamette University 

Janet Clemmer, International Affairs Coordinating Council of Greater Portland 

Judy Daugherty, teacher, North Salem High School· past president, Oregon 
Foreign Language Council ' 

Lou Elt~to, ~hairman, Department of Foreign Languages, Portland State 
Um vers1ty 

Richard Lewis, director, Oregon Committee for the Humanities 

Melvin P. Pihl, Pihl Investment Co. 

Eric Swenson, director, Global Studies, Oregon State University 

Clarence E. Thurber, chairman, International Studies Program, University of 
Oregon 

Jack Van de Water, director, Office of International Education, Oregon State 
University 

Thomas Webb, businessman, Hillsboro, Oregon 

*Affiliations as of establishment of Commission. 
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Ed Bassett, Chair 
Michael Reed, Co-Chair 
Eric S\-lenson* 
Elizabeth Baricevic 
Janet Clemmer* 
Elizabeth Dana 
Dee Durham 
Thelma Gunderson 
Nicholas Hanches 
susan Booth Larson 
Richard Lewis* 

Thomas Webb, Chair* 
Paul Bartel 
Elizabeth Borden 
Marilee Mcintee Dolph 
Donald Dominquez 
Jay Doubleday 
Douglas Frengle 
Thelma Gunderson 
Thomas Lindahl 
Ken Meier 

Dwayne Adcock, Chair* 
Jean Harmon, Co-Chair 
Christine Allen* 
Frank Balke 
William G. Berberet* 
Mary Bernson 
William Galin 
Judy Daugherty* 
James Hansen 
Rex Hagans 

Lou Elteto, Chair* 
Ross Cotroneo, Co-Chair 
Shirley Brown 
Sara Malueg 
Socorro Martinez 

TASK FORCE COMMITTEES 

Committee on Citizen Education 

John Mandaville 
Thelma Mills 
Mrs. Walter Naylor 
Thomas Pappas 
Ro 1 v Schi 11 i os 
Mary R.Suggs 
Robert Thurston 
Erik Wahlgren 
Austin Walter 
George Zaninovich 

Committee on Business Needs 

Ken Moyle 
Joseph Navari 
L 1 oyd Porter 
Denny Scott 
Bart Skrumeda 
Ed Soren 
Alfred Willstatter 

Committee on Curriculum 

Mathilda Harris 
Hazel Hoff Heusser 
Magdalena Ladd 
Arthur Manchester 
Robert Pratt 
Christian Stehr 
Thomas Webb* 
Lynda Wiltse 
Joanna Winter 

Committe on Teacher Education 

Patricia Moss 
Al Redsun 
Peter Richardson 
Jim Savard 
Marta Velez 
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Committee on International Exchanges 

Jack Van de Water, Chair* 
Jean Barber 
Sue Chilton 
Jose Ferrer 
Peter Gontrum 
Tom Mills 

Clarence Thurber, Chair* 
Deborah Hauger 
Douglas Tookey 

E. Dean Anderson 
Richard Coon 
Carl DuBois 
Gary Esgate 
Pietro Ferrua 
Jose Ferrer 
Lawrence Fish 
Orcilia Forbes 
Clifford Freeman 
Bentley Gilbert 
Joseph Ha 
Martha Heilman 
Eleanor Hermanson 
Donna Hitchman 
David Hoffman 
Donna Kiernutt 
A 1 an K i mba 11 
Jerry Kirkpatrick 
Wi 11 i am L itt 1 e 

*Advisory Committee member 

Sabrina Meyers 
Errollynne Peters 
Perry Reel 
Charles Schleicher 
Beverlee Smith 
Charles White 

Committee on Research 

David Tookey 
Marty Turner 

Other Volunteers 

Kathleen Lowe 
Shirley Malcolm 
Joan Malling 
Tom Marks 
Frank Mazzio 
Bill Morrisette 
Roy Mucky 
Larry Myl nechuk 
C. V. Pajot 
Mary Pennings 
Joe E. Pierce 
Robert Root 
R. Doyle Slater 
Ed Soren 
Roger Stevenson 
Shirley Tanzer 
Wayne Veatch 
John Withers 
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APPENDIX 3 

LIST OF CONTRIBUTORS 

Hewlett Foundat ion . 
Exxon Educational Foundat1on 

$15,000 

Port of Portland 
Oregon Community Foundation (Sigel-Wagenknecht Fund) 
s. s. Johnson Foundation 

10,000 
7,000 
5,000 
2,000 
1,500 
1,000 

Chevron, Inc. 
Teledyne Foundation 

Additional contributions were also received from the following: 

Ann R. Pickard Memorial Fund 
Burlingham & Sons 
Precision Castparts, Inc. 
Danish Brotherhood Lodge #167 
International Seeds, Inc. 
Sabroso Sales 
Tektronix Foundation 
Oregon High School International 

Relations League 
Edward Soren 
Rodney A. Briggs 
Kubla Khan Food Co. 
National Council on Foreign 

Language and International Studies 

Confederation of Oregon Foreign 
Language Teachers 

Willamette Valley Council for Social 
Studies 

Danish Sisterhood Lodge #81 
Ray Verzasconi 
Pacific Northwest Council on Foreign 

Languages 
Magdalena Ladd 
Thelma Mills 
Pat Moss 
Laureen K. Nussbaum 

The following commissioners, as well as all members of the Advisory Committee, 
contributed their time and expenses, participating in Commission activities 
without reimbursement. 

Les Anderson 
Arthur Alexander 
Joyce Benjamin 
Paul Bragdon 
Rodney Briggs 
L. B. Day 
Verne Duncan 
Gordon Gilkey 
Jose Gutierrez 
Stafford Hansell 
Fred Heard 

Elizabeth Johnson 
Barbara Klein 
Robert Lee 
Dorothy Patch 
June Pihl 
Max Rijken 
Emery Skinner 
James Sours 
Clifford Trow 
Willem Winter 

The Commission expresses its profound appreciation as well to: 

The u.s. Department of State for the assignment of Pearson Fellow Robert 
Willner. 

The Salem School District for releasing Christine Allen on sabbatical 
leave. 

The Educational Coordinating Commission, and especially George Mitton, for 
extensive administrative support. 

The Department of Education for assistance in producing and distributing 
this report. 

Willamette University for assistance in arranging numerous meetings 
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APPENDIX 4 

r~ay 20, 1982 

REPORT ON PUBLIC FORUMS AND CONSULTATIONS, WITH LIST OF PARTICIPANTS 

I. Introduction 

Public forums on the proposals before the Commission elicited comments from 
over 90 speakers in Sa 1 i shan, La Grande, Ash 1 and, Lake Oswego, Eugene, Port
land, and Wilsonville, between March 8 and May 1. We received written comments 
from over a dozen other business and educational organizations and from half a 
dozen other individuals. Informal consultations took place with the Director 
of the Teacher Standards and Practices Commission, participants at the spring 
conf:rence of ~he Confederation of Oregon Foreign Language Teachers, the 
curr1culum comm1ssion of the Confederation of Oregon Secondary School Adminis
~rators,.the curriculum vice-principals of Portland public high schools, the 
1nstruct1onal deans of the community colleges, the State Board of Education, 
and several groups of global studies teachers. 

The comments received were generally supportive of the committee proposals, at 
1 east regarding the objectives stated. Responses focused less clearly on how 
to accomplish those objectives, but a number of specific proposals drew fairly 
clear endorsement, some new ideas emerged, and comments in the aggregate 
suggest some conclusions on priorities. 

Th: following report represents one person•s analysis of what happened during 
th1s consultative process. Detailed reports on the individual forums, together 
with the written statements received there and elsewhere, are available 
from the Commission office. 

II. Business Needs 

Most speakers endorsed in some form the need for a public information effort on 
behalf of international trade, although some urged a narrower focus in schools 
and business community, rather than a shotgun approach. Some cited a need for 
more active state government leadership in this area, while others suggested 
that economic necessity and world developments were achieving much of the 
stated goal anyway. 

Businessmen repeated the observation that foreign 1 anguage or other i nterna
tional expertise does not, in itself, constitute a qualification for employ
ment. Most employers seek technical or professional qualifications, and may 
consider language or other international skills an added benefit that might tip 
the balance if other things are equal. Some employers suggested they might be 
interested in hiring people v1ith a combination of international and technical 
ability if such were available, but they had never encountered any in the u.s. 
Intel Corporation, in a thoughtful written comment, urged the development of 
combined technical and international competence to follow the accelerating 
9rmrth of new technology overseas. 
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. often stressed the importance of cross-cultural understanding as 
Busln:sse~tant than simple linguistic ability. They echoed earlier indications 
more lm~o concern with the Pacific Rim nations as Oregon• s area of opportu
o~ growl~~me companies and labor unions stressed the growing importance of 
nltY: n language competence as the U.S. finds itself in an increasingly compe
f~r~,g world market. Some firms, especially in foreign trade and transporta
t~~~:ewere interested in people wit~ specific traini~g in e~p~rt and transport 
:rocedures, on the basis of 1nternsh1ps or other spec1al tra1n1ng. 

·ness and labor endorsed the need for more international content in general 
~us~ness programs. Many indicated a willingness to work with schools {business 
a~~~nistration and others) to develop new cu~riculum and to provide personnel 
resources to help broaden classroom presentat1ons. 

Some communities r~ported ~n est.abl i shf!len~ of 1 anguage ba~ks as usef~l assets 
·n developing fore1gn tour1sm, 1n ass1st1ng overseas bus1ness, and 1n aiding 
~mergency service and police personnel. 

III. Citizen Education 

Most treatment of this subject came in the form of a general endorsement, with 
few specifics. Two broadcasting media representa~ives observed that they 
already carry more international news than the publ1c really v1ants, and hope 
the schools would educate the public to value it more. They did see some 
chance of more international content in general programming, but foresaw some 
problems with acceptance of it as well. 

The media have been sympathetic with the Commission, providing a fair measure 
of coverage when we have had something for them to report, and they have 
offered more coverage as our program becomes more clearly defined. TV stations 
have talked about developing materials for school use, but little has come of 
that yet. 

IV. School/College Programs 

A. Foreign Language 

Many speakers criticized the proposal for a high school foreign language 
requirement, finding it expensive, a further disruption in curriculum devel?P
ment on top of other standards changes, likely to meet strong student resls
tance, and not suitable to all students• abilities. A few responses endorsed 
the concept, but few educators appear to regard foreign language as a subject 
that should be required for all high school students. 

While opposing a mandatory approach, most speakers suggested alternatives. The 
most striking feature was the interest in elementary school language study. 
Three different elementary school 1 anguage programs were described: one, a 
six-week exposure program for all students; two, continuing instruction for 
one or two hours weekly in one language over several grades; and three, a 
bilingual program for English-speaking students (in Spanish), coveri~g ~11 
content areas through the first five grades. The last of these, at B1lqu1st 
Elementary School in North Clackamas, reportedly has achieved standard 1 evel s 
for the grade in both 1 anguages, and is a year ahead of the norm in mathe
matics. (See report of Lake Oswego forum and Appendix 5.) 
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Some educators felt that 1 anguage could not be added to elementary school 
programs v1ithout dropping other material. Elementary 1 anguage study was 
endorsed by several business representatives as well as educators, ho\~ever, and 
by ten Lincoln High School students, who added that they felt they could have 
handled such study without 1 os i ng other parts of the curri cul urn, which they 
felt was not demanding on them. 

Some speakers, including a few with personal experience in elementary school 
language study, stressed the importance of providing follow-up instruction, 
suggesting that the frustration of letting a language drop before reaching a 
substantial level of proficiency could make the effort counter-productive. 
(Tvw of the programs described did provide for continuation in Junior High.) 

Many secondary schoo 1 educators urged the restoration of a co 11 ege entrance 
requirement or graduation requirement in foreign language. They felt this 
would provide the incentive needed for college-bound students without imposing 
it on the less academic students, and without creating the heavy demands on the 
school system of a general requirement. Portland Public Schools noted that the 
college entrance requirement would place an added burden on them, since 
far fewer students now take languages than go on to college but felt this 
requirement could be met. Some speakers also felt that a language requirement 
would disadvantage continuing education students in particular. 

Formal response on the college language issue came only from Reed College, 
whose representative said Reed could consider such a requirement for the future 
(c. 1990) in concert with other private colleges in Oregon or in Reed•s na
tional college association. 

{Editor•s Note: Willamette University recently instituted a more rigorous 
mathematics requirement for the BS degree to balance the existing language 
requirement for the BA, and has experienced some revival of interest in lan
guage study. Informal discussion indicates that the faculty would strongly 
resist requiring language study for the BS. The BA at University of Oregon and 
Oregon State requires language study, while the BS has less specific require
ments; some 27 percent of U/0 graduates receive the BA, and 6 percent at OSU. 
Forty percent of college bound high school seniors in Oregon report no foreign 
language study, compared with some thirteen percent nationwide.) 

Some educators urged identification of employment opportunities as an incentive 
to language study. (See Part II above.) Some urged expanded use of computer 
technology to facilitate language instruction, while others indicated that 
experiments with this method had not been successful. Several speakers report
ed an increase in foreign language study, at all levels, in recent years. 

As regards the quality of language instruction, comments generally endorsed an 
emphasis on oral proficiency {although some urged that literary studies not be 
forgotten, and language teachers themselves stressed a mix of verbal and 
written skills). No objection was raised to standardized testing of students, 
and of teachers seeking new certification. University and college personnel 
supported emphasis on teaching effectiveness in selection and promotion of 
1 anguage department faculty, but many objected to the concept of separate 
categories, arguing that it is possible and preferable to find personnel who 
combine scholarly and pedagogical abilities. 

36 

B. Asia-Pacific Orientation 

ed emphasis on Pacific Rim studies received extensive support from 
Inc~eass labor and educational respondents. Exploration of the prospects for 
busln~~rtium-type inst i tution el icited no consensus on the role or priorities 
a con h an undertaking, but proposals have been received for expanded scholar
of. su~nd overseas study programs in Japan, and discussions are under way on 
sh,pures for strengthe.ni ng As ia~ la~guage programs a~ existing institutions. 
~:=~ advises t hat it 1s proceed1ng 1ndependently to 1ncrease the non-Western 
content of its programs. 

c. International Studies 

Responses on this subject reflected particular disparity between educators • 
consciousness of the need for more intern~tion~l conte~t, and the ~hortag~ of 
resources, particularly personnel, to ach1eve 1~. Bus1.ness sc~ool facult~es, 
for example, while consc1ous of the mandate to 1nclude 1nternat1onal mater1al, 
have few faculty members familiar with the subject, and no mechanism for defin
ing or enforcing the .. requirement... Community college deans report that lack 
of international background among their faculties would be a major problem in 
any effort to internationalize their curricula. 

Many educators urged guidance from the state Department of Education on the 
definition of Global Studies. Those engaged in teaching such programs asked, 
further, for assistance in maintaining communication among their colleagues who 
are engaged in extensive experimentation in curriculum development under this 
title. 

Some speakers took issue with the broad definition of Global Studies offered by 
the Committee reports, on the grounds that it did not insure any specific 
content and might not achieve any measurable objective. The proposal to allow 
Global Studies credit for language study (now in effect in Albany) was criti
cized by some specialists, and some language teachers doubted that a language 
course could achieve more than part of the global perspective they felt was 
the objective of a Global Studies program. 

Discussion of Global Studies often led to expression of a need for fuller 
definition of social studies curricular objectives generally, and for a more 
structured sequence for social studies instruction throughout the school 
years. 

Teachers and administrators continually asked for assistance in locating 
teaching materia 1 s and hoped the Department of Education caul d undertake to 
provide information on availability of materials and people. 

Greater community involvement in the schools, for all programs, not just . 
language or international studies , received extensive support. Educators 
asked for help in ident i fying people willing and able to supplement faculty 
experience, ac knowledging t hat using them would take time and effort, but 
feeling it would be worthwhile. There were some inhibitions, hov1ever, about 
i~viting outside participation in curriculum determination, especially in 
hlgher education. 
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several speakers noted the essential importance of teacher education in 
achieving any long-term change in school programs. Inservice programs were 
described as helpful, but expensive and not always effective. Changes in 
preservice teacher training, it was noted, are slm'l to have effect. The 
proposed requirement for 50 percent international content in the course work 
leading to Social Studies certification was criticized as too rigid and confin
ing. Some specialists in teacher education, however, noted in this context as 
well the need for clearer definition of social studies curricular requirements. 

The requirement of some international studies content for a bachelor's degree 
was not criticized (and received little notice, in fact). Definition of the 
expression "international studies" varied widely, however, with some viewing it 
as specifically relating to political relations between nation-states, while 
others accepted it as shorthand for subject matter involving a wide variety of 
international, intercultural, and global issues not restricted to the social 
sciences. 

D. Exchanges and Extracurricular Activities 

Exchange programs aroused great enthusiasm from all who mentioned them. 
Educators, students, and others described numerous instances where the experi
ence of living abroad or having a foreign visitor in the home or community 
achieved major educational impact, broadening the horizons of people even 
indirectly involved. Exchanges also were seen as offering strong academic 
incentives for study of foreign languages, culture, and international relation
ships and as particularly valuable in faculty development. The community 
college deans, in particular, felt that exchanges would be the most important 
instrument in enhancing the international capability of their faculties. 

Personnel involved in conducting exchange programs report that added costs are 
often far less than expected, sometimes involving only travel expenses, since 
1 iving expenses and tuition may be no more than at home. Some educators 
reported on the successful involvement of foreign students as educational 
resources, and one community college is reportedly already granting nonresident 
tuition in return for such services. 

One school reported success in exchanging TV tapes of school activities with 
schools in other countries, and suggested that this method could greatly 
supplement the international orientation of programs. The chief need, as they 
saw it, would be help in identifying partner schools for the exchange. 

The possibility of an international youth camp drew a commitment of support 
from the American Heritage Association, and the Lions Club has reported on the 
successful operation of such a camp under their auspices in Texas. 

International magnet schools attracted attention in a few areas, and Eugene 
Public Schools are reportedly considering one. The Model UN program received 
extensive praise, together with a request for Education Department assistance 
in coordinating its activities. 

V. Institutional Continuity 

Several presentations noted the importance of a continued institutional struc
ture to implement the Commission's recommendations. Some mentioned the idea 
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. ing the commission itself,_ while others suggeste~ the establish'!'e~t 
of contln~e or local/regional counc1ls on a voluntary bas1s. Most spec1f1c 
of a s~a 

5 
however, focused on activities by the Oregon State Department of 

sugges~lona~d the Oregon State Department of Higher Education which might serve 
Educatl~dne both guidance and support to local efforts. to prov1 

Respectfully submitted, 

Robert T. Willner 
Executive Director 
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PARTICIPANTS 

Adcock, Dwayne; Eugene Public Schools, curriculum coordinator 
Aiken, David; Rainier International Bank, Portland 
Allen, Katherine; high school student, Eugene 
Alward, Jane; Eugene 
Anderson, Beverly; high school student, Portland 
Anderson, Lloyd; Executive Director, Port of Portland 
Austin, Larry; faculty, Treasure Valley Community College 
Arends, Richard; faculty, University of Oregon 
Ayers, Robert; Brotherhood of Electrical Workers, Portland 

Barber, Jean; American Heritage Association 
Baricevic, Elizabeth; faculty, Eastern Oregon State College 
Benjamin, David; Radio KRDR, Gresham; past president, Oregon Broadcasters 

Association 
Bennett, Robert; dean, Southern Oregon State College 
Benson, G. L.; superintendent, Centennial Public Schools 
Berelsford, Mary; student, AIESEC rep., Portland State University 
Blair, Neil; student, Lincoln High School, Portland 
Bliss, Ken; teacher, Eugene Public Schools 
Bolliger, Erica; student, Lincoln High School, Portland 
Bowman, Kathleen; assistant to the president, Reed College, Portland 
Boyer, W. H.; Redmond 
Bradbury, James; Weyerhaeuser Corp., Portland 
Bray, Brian; student, University of Oregon 
Bright, William; Western Power Products, Hood River 
Brooks, Jerry; student, Lincoln High School, Portland 
Brooks, Kasey; student, Eugene Public Schools 
Bucciarelli, Jessica; student, Lincoln High School, Portland 

Chamberlain, Denny; Deputy Superintendent, N. Clackamas Public Schools 
Cook, Marylee; Eugene · 
Cox, Chela; faculty, Southern Oregon State College 
Crowe, Lucille; school board member, Lincoln County 
Cullens, Victor; superintendent, Parkrose Public Schools 
Cushing, Douglas; attorney, Medford; school board member 

Dana, Elizabeth; Portland 
Dierdorf, David; foreign trade consultant, Salem 
Dobbins, Alan; curriculum coordinator, Portland Public Schools 

Erlandson, David; student, University of Oregon 
Evans, Bruce; student, Southern Oregon State College 

Fast, Bill; Brotherhood of Marine Engineers, Portland 
Ferrua, Pietro; faculty, Le\'lis & Clark College 

Gaboury, Marlies; high school teacher, Medford 
Gang, Howard; faculty, Southern Oregon State College 
Gildersleeve, Cada; LaGrande 
Gisvold, Greg; student, Lincoln High School, Portland 
Golding, Betty; teacher, Portland Public Schools 
Greco, Peter; faculty, Western Oregon State College 
Greene, Nancy; faculty, Southern Oregon State College 
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William G.; Intel Corporation, Hillsboro 

Hallberg, Irene; Church Women United, Portland 
~:wkins, Theresa; student, Portland State University 

. ks Barbara; LaGrande 
~~~fm~n, David; faculty, Southern Oregon State College 
Hoffman, Gunther; Honorary .Consul, Federal ~epublic of Germany, Portland 
Hugon, James;.facu~ty, Cha1rman of Internat1onal Studies Committee, Portland 

state Un1vers1ty 
Hunter, Priscilla; Southern Oregon State College 

Ide, Walter; Curriculum Director, David Douglas Public Schools 
Inghels, Leen; faculty, Eastern Oregon State College 
Isham, Dell; State Senator; Lincoln City 

Jenkins, Donald; Northwest Regional China Council, Portland 
Johnson, Charles; Manager, Ne\'lport Chamber of Commerce 
Johnson, Norman; businessman, Newport 
Johnson, Ron; Superintendent, Lowell Public Schools 
Jordan, William; Superintendent, Molalla Elementary Schools 

Kato, Carl; Portland Chamber of Commerce 
Kohl, Stephen; faculty, University of Oregon 

Langdon, Lawrence E; Cottage Grove 
Lee, Betty Jean; Chinese American Chamber of Commerce, Portland 
Legg, Douglas; faculty, Southern Oregon State College 
LeGuin, Ted; student, Lincoln High School, Portland 
Lehmann, Leslie; NERCO, Portland 
Leong, Albert; faculty, University of Oregon 
Loy, Esther; League of Women Voters, Eugene 
Lyden, Roger; Eugene 

Matulich, Loretta; faculty, Clackamas Community College 
McDonald, Kate; Tektronix, Inc., Beaverton 
Merrill, Don; Superintendent, Reynolds Public Schools 
Meyers, Rick; KATU-TV, Portland 
Miller, John; faculty, Southern Oregon State College 
Moore, Robert C. A.; Lincoln City 
Mortimore, David; curriculum director, Eugene Public Schools 

Nielson, Lucille; teacher, Eugene Public Schools 

Odell, Lu; teacher, Eugene Public Schools 

~aesler, Lothar; U. S. National Bank, Portland 
age, Nelson; Mid-Pacific Industries· Eugene 

~alandri, Angela J.; faculty, Univer~ity of Oregon 
Poi~' Jean; Jackson County Education Service District 
Po er, S~san M.; teacher, Eugene Public Schools 
owers, B1ll; parent, Hillsboro 

Questad, Louise; League of Women Voters, Portland 
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Radich, Paula; principal, Taft High School, Lincoln City 
Raffitto, David; teacher, Mazama High School, Klamath Falls 
Rath, F. C.; Jantzen Corporation, Portland 
Rawlings, Marilyn; teacher, Eugene Public Schools 
Rear, James; Rear Mfg. Co., Eugene 
Robinson, Linda; faculty, Rogue Community College 
Root, Jean B.; teacher, Medford Junior High School 
Rose, Nancy; teacher, Eugene Public Schools 
Russell, George; Deputy Supt., Beaverton Public Schools 

Savage, Vance; faculty, Le\"iis & Clark College, Portland 
Schaffer, Lauren; teacher, Ashland Public Schools 
Schaumburg, Charles; Search Northwest, Inc., Salem 
Schell, James H.; Asst. Supt., Lake Oswego Public Schools 
Schlimgen, Thomas; Superintendent, Molalla Union High School District 
Schultz, Kathy; TMX Inc., Portland 
Scott, Dennis; International Wood~1orkers of America, Portland 
Scrivener, Eugene; faculty, Eastern Oregon State College 
Shepherd, Ruth; Eugene forum coordinator 
Slayton, Donella; Parkrose District School Board 
Smith, Emil; teacher, Bend Public Schools 
Smith, Nelson; teacher, Bilquist Elementary School, N. Clackamas Public 

Schools 
Soper, Dorothy; teacher, Eugene Public Schools 
Spronk, John; faculty, Eastern Oregon State College 
Stalick, Robert; Asst. Supt., Albany Public Schools 
Steiger, Doris; LaGrande 
Stepp, Laura; student, Lincoln High School, Portland 
Swaggart, Curt; student, AIESEC rep., Portland State University 
Swisher, Nelda; teacher, Medford Public Schools 

Taylor, Peter; Asst. Supt., Tigard Public Schools 
Thede, Alan; Superintendent, Multnomah County Education Service District 
Thompson, Michelle; student, Lincoln High School, Portland 
Thurber, Clarence; faculty, University of Oregon 

Vydra, Otto; CH2MHill, Portland 

Wahlgren, Erik; Corvallis 
Walker, Betsy; teacher, Bilquist Elementary School, N. Clackamas Public 

Schools 
Walter, Fred; Scientific Components Co., Cottage Grove 
Wang, Ted; student, Wilson High School, Portland 
Webking, Gerald; teacher, Eugene Public Schools 
Wendt, Clara; librarian, Medford Mid High School 
Westergaard, George; teacher, Eugene Public Schools; President, Willamette 

Valley Council for Social Studies 
White, Vernon; Miller-Freeman Publications, Portland 
Willstatter, Alfred; Ashland 
Wiltse, Lynda; teacher, Santiam High School, Mill City 
Winter, Kirtild; student, Eugene Public Schools 

Young, Jerry; Chairman, LaGrande School Board 

Total listings: 133 
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A. 

B. 

c. 

SOME INTERNATIONAL PROGRAMS IN OREGON 

Elementary school Language Programs 

1. 

2. 

Bilquist Elementary School Bilingual Program 

Ashland Elementary Schools French Language Program 

High School Programs 

1. Lincoln High School International Studies Center, Portland 

APPENDIX 5 

2. Oregon High School International Relations League Model United 
Nations Program 

International Programs In Oregon Educational Institutions 

1. University of Oregon 

2. Oregon State University 

3. Eastern Oregon State College 

4. Northwest Regional Education Laboratory 

5. Mt. Hood Community College International Business Program 

6. German Summer School of the Pacific 

D. Study Abroad Programs at Oregon Colleges and Universities 

E. Oregon•s Leadership in Hheat Exports 

NOTE: In presenting these examples the Commission.makes no atte~pt to provide 
an exhaustive listing in any of the categor1es, nor does 1t offer any 
relative judgment on the programs mentioned. The items were selected 
because they appeared to be of interest and of possible value to readers. 
of this report. Many other programs not listed may be equally worthy of 
mention and emulation. 
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A-1 Bilingual Program in Spanish for English Speaking Elementary School 
Students, North Clackamas School District, Bil qui st El ernentary School 

This program provides bilingual instruction in English and Spanish for 125 
students (native speakers of English) in grades one through five. They consti
tute about one third of the school•s total population and are chosen by lot 
from the considerably larger number who seek admission to the program. The 
students do not represent a particularly high academic level; some are in 
remedial programs in reading and mathematics. 

In first grade instruction is chiefly oral, in both languages, \'lith English 
reading beginning toward the end of the year. At the second grade, oral and 
written Spanish as well as English are increased in several curricular areas. 
Vocabulary in both languages is subsequently developed in all areas each 
year. 

The program began in 1978, with two teachers and 54 students in grades one, 
two, and three, dividing second grade. Two additional bilingual teachers were 
added in 1979, and another in 1980, for the total of five now on staff. The 
school hopes to add a sixth grade to this program when the staffing situation 
permits. Discussions are under way with the local junior high school to 
provide for appropriate continuity. 

Evaluation of the program so far indicates that students in it perform fully up 
to grade 1 evel in English* and are about one year ahead of grade 1 evel in 
mathematics. Teachers in the program report strong support from the community, 
which they describe as middle income. They stress the importance of keeping 
the program a voluntary one. They note that there has been some use of aides 
but feel that bilingual full-time teachers are much more effective. 

Special funding for the program over the five-year period of its initiation 
(including a year•s planning in 1977-78) totalled $37,319, used for materials 
and aide time for all five levels. No further special funding is planned for 
the future and it is expected that the program Hill cost no more than other 
regular classroom instruction. 

A-2 Elementary School French Language Program, Ashland Public Schools 

In the spring of 1980 the program began with a volunteer teacher, Ms. Lauren 
Schaffer, and eight second and third grade students identified as gifted. 
In the 1980-81 school year the program was expanded to four groups of stu
dents, three identified as gifted and one randomly selected. This program was 
financed with a grant from the Carpenter Foundation of Medford and matching 
funds from the Ashland School District. 

In 1981-82 the program grew to approximately 200 students from all five elemen
tary schools in the district. Classes included five groups of gifted students 
from various schools, and all students in grades one through six in Briscoe 
Elementary School. The Nati anal Endo\1/ment for the Humanities provided approxi
mately $10,000 to assist the program. 

*As noted in the body of the Report, there are no established tests for measur
ing foreign language proficiency at this level. 
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conducted by one teacher, who meets with each group of eight to 
All classesdar~s for two 30-minute periods weekly. For first year students all 
fifte~n s~u enresented orally, with words written on the b 1 ackboa~d fo: refer
materlal lS /directly used. Pictures, actions, and simulated s~tuat1ons are 
ence but ;~inforce the material. Acti.vities include conversat1on, nu~bers, 
used to. t' n exercises, vocabulary umts (such as colors, school obJects, 
p~onunclaat1h~r), verbs, adjectives, games, music, children•s lite:ature, ~rt, 
t1me, we lt re in general, slides, films, records, and commumty shar1ng. French cu u 

staff and parents have reacted favorably to the program,. which the 
s~ude~t~, lans ~0 maintain on a continuing bas~s and t~ e~pan~ as 1t becomes 
dlst~~~ P Preparations are being made to prov1de cont1nu1ty 1n the language 
~ea~l ni~~ and senior high school, and to arrange more advanced instruction at 1" JhU oregon state College as that becomes necessary in future years. sout ern 

B-1 International Studies Center, Lincoln High School, Portland 

L' oln High School•s International Studies Center is a specialized magnet 
1 "~ram in foreign languages and international studies which serves students 

i~~oughout the Portland Public Schools. Established in .1976, it h~s grown to 
the point where in 1981-82 it included over 200 students 1n grades n1ne through 
twelve. 

course requirements for the program (in addition to the basic high school 
graduation requirements common throughout the Portland system) are: 

Foreign Language 

Fine Arts 

One of the following: 

Humanities (honors) 
English Literature (honors) 
~Jorl d Literature 
English History (honors) 
European History (honors) 
Foreign Policy 

4 credits (available are French, German, 
Japanese, Latin, Russian, and 
Spanish, with others such as Arabic 
available by arrangement with 
Portland State University nearby) 

1 credit 

1 credit 

International Studies 1 credit 

To earn the International Studies credit, members must log 130 hours 
in approved ISC activities and appear for an oral interview before. 
the ISC faculty committee. Approved activities include the follovnng: 

Intercultural activities such as art exhibits, assemblies, festivals, 
genealogical research, movies, oral history interviews, plays, World 
Affairs Council events, etc. 
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Deli Nites (2 required annually) which include supper and educational 
programs featuring cultural presentations on various countries. 

Foreign language field day/camp 
Foreign restaurant visits 
Family trips abroad (with approved itinerary and journal) 
Group performances 
Hosting a foreign student 
Tutoring foreign-born students 
International recipe preparation 
International seminar participation 
Music 
Reading 
School foreign language clubs 
Approved TV/radio programs 

ISC students are also eligible for group study/travel programs or individual 
exchange experiences abroad. For example, the ISC sponsored a study/travel 
program in France in the summer of 1981 and France and Mexico in 1982. 

Admission to the ISC program, either from Lincoln's regular program or from 
other schools, is by application. Participants must meet the following cri
teria: Reading, English, and Social Studies skills at or above grade level; 
good attendance record, healthy attitude toward daily homework, potential for 
average or better achievement in foreign 1 anguage study, teacher recommenda
tions, and at the option of the ISC coordinator, a personal interview. The 
number and quality of applicants have increased steadily, the number now 
greatly exceeding those who can be accepted, because of personnel and space 
limitations. 

B-2 Oregon High School I nternati anal Relations League Model United Nations 
Simulation 

The Oregon High School International Relations League (OHSIRL) Model United 
Nations program gives students the opportunity to put information and tech
niques learned in the classroom to practical use. Working in the format of 
the United Nations as a global institution, students experience problems faced 
by the world today and the need for delegates from various countries to work 
together to find solutions to complex problems. The program offers a unique 
insight into international issues and problems as students represent countries 
\~ith often different policies and goals. This simulation has proved to be a 
particularly effective learning process for students of all academic abilities 
and interests. 

In 1947 students from 26 Oregon high schools observed the Pacific Northwest 
College Model United Nations Conference held on the Reed College campus. They 
were excited by the program and with guidance from the Oregon Education Associ
ation and the University of Oregon, the Oregon High School International Rela
tions League was formed. The sponsorship of OHSIRL by these two groups contin
ued until 1970 with funds from the Ford Foundation used to cover many expenses 
from 1961-1970. In 1970, 115 schools participated in the program. After the 
university was forced to discontinue its support, the program declined, and in 
1974 only eight schools took part in the Spring Conference. The World Affairs 
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.1 of Oregon then agreed to take aver the leadership of the program, and 
C?uncl e assistance of a part-time administrator provided by the Council, the 
w1thRChregained a membership of 35 schools, retaining approximately that level 
O~SI OHSIRL returned to the University of Oregon campus for its spring 
~~~~:;ence in 1977 and the University has again provided some support services. 

SIRL first held a full scale Model United Nations Simulation in 1961 and 
OH ·n in 1967. In other years statewide conferences were held on issues such 
aga~'Africa, A Crucible for Social and Political Change," "Sino-Soviet Rift," 
~~ ternational Aspects of Environmental Quality," and "Prospects for Peace and 
Pr~gress in E.as.t Asia." Since 1974 the Model UN simulation program has been 
the major act1v1ty of the OHSIRL. 

This program consists of a Model Security Council meeting in the fall on United 
Nations Day, October 24 (or as close as possible) and a General Assembly/ 
security council session at a three-day state conference in the spring. At 
that three-day meeting delegates meet first in five or six committees of the GA 
and the Security Council to discuss, debate and review the agenda items. 
Resolutions passed during the committee sessions are sent to the full General 
Assembly for appropriate action. Each delegation casts one vote in its respec
tive committees and the GA itself. In addition to these meetings, the OHSIRL 
holds a Rules Horkshop in mid-September to provide training in rules of pro
cedure and how to deal with the issues, for advisers and delegates, and other 
training sessions as well as regional meetings may be held at various loca
tions during the year. 

Agenda topics are chosen early in the year, and may include such issues as 
Apartheid, Disarmament, Law of the Sea, or the problem of a Palestinian Home
land, among others. Each student represents his or her country's viewpoint on 
the topics under discussion. In preparing their roles the students must 
research the history, geography, political and economic structure, and culture 
of their respective countries, as well as the structure and functions of the 
UN itself. Participants broaden their knm-1ledge of the world and of global 
issues, learn to put forth ideas effectively, to "lobby" for their interests, 
and to negotiate and compromise in order to achieve their objectives and reach 
agreement. The conflicts and compromises, the successes and stalemates dele
gates experience in this program accurately reflect situations encountered in 
the United Nations and other organizations, developing skills that will enrich 
their personal and professional lives regardless of the paths they take after 
graduation. 

IRL or Model UN clubs are organized in individual high schools with one or more 
f~culty advisors, and are affiliated with the statewide league for participa
tlon in the Model UN program. In most schools the clubs are organized as 
extracurricular activities, but in connection with the new global studies 
requ~ rement, an increasing number of schools have made IRL-MUN part of the 
c~rr1culum. Schools are assigned their countries by a drawing based on indi
Vldual school requests. Country delegations range in size from four to seven 
members, depending on the size and power of the country. Schools request as 
many delegations as needed to accommodate the members of their clubs. No 
school may have more than one Security Council country nor may a school repre
sen~ the same country in successive years. Each member school receives an 
Adv, sor/Cl ub Manual containing the information necessary for parti ci pati on. 

47 



For further information contact: 

Oregon High School International Relations League 
2655 Pheasant Ave. SE 
Salem, OR 97302 
Attn: Christine A. Allen, State Advisor 

C-1 University of Oregon 

A. Master of Arts in International Studies. An interdisciplinary program was 
approved in 1959. There have been 150 successful participants since that 
time. 

B. Undergraduate major in International Studies. An interdisciplinary 
program was approved in 1980. Cooperating in the program are 55 faculty 
members from all Social Science and Humanities departments, and several 
professional schools. There are 75 students now in the program, selected 
on the basis of written application. Criteria for selection are: a B 
average at the university; orientation toward an international career· a 
letter of recommendation from a faculty adviser; preparation of a 45-
credit hour study program extending over three years, including an inte
gra~ive seminar approved by the Department, and preferably involving a 
per1od of study abroad, and completion of three years of a foreign lan
guage or demonstration of equivalent competence. 

C. Global Perspectives. Under a grant from the Exxon Education Foundation 
six new.courses are.being offered in 1982-83, one each at the introductor; 
a~d sen1?r levels, 1n: World Value Systems, Population and Resources, and 
R1ch Nat1ons/Poor Nations. 

D. Pacifi~ Regional Development. Under a grant from the u.s. Department of 
Educat1on, new courses have been developed for dealing with: 

The Pacific Challenge--taught in cooperation with the Public Affairs 
Department and College of Business, dealing with problems of leadership 
in Pacific regional development. 

Pacific Writers--taught in cooperation with the Romance Language 
Department! and dealing with novels by authors from, for example, 
Japan, Tha1land, Indonesia, Chile, and Guatemala. 

Health problems of the Pacific--taught by a professor of Health Educa
tion. 

Ethics of Development in the Pacific Region, a course taught by a 
professor of International Studies, emphasizing three alternative 
development models. 

Ad~itional courses in this series under development include: Compar
atlVe Bureaucracy--The Executive in the Pacific; Cultural Foundations 
of Japanese Management; and The Emergence of International Institutions. 
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ro ram of cooperation with the Eugene public school system is aimed at 

~ Pel~pment of global perspectives in school curriculum with a committee 
j~~ntly chaired by a professor in t he International Studies program and an 
official of the Eugene school system. 

C-Z Oregon State University 

OSU's Office of International Agriculture provides agricultural development 
sistance to the Yemen Arab Republic under a contract with the u.s. Agency 

~~r International Development (through the Consortium for International Devel
opment). Some 10-15 OSU personnel are now in Yemen under this contract. 

c-3 Eastern Oregon State College 

Under a contract with the Federation of Micronesia, EOSC provides instruction 
t o prospective teachers in Micronesia. Ten EOSC faculty members went to Truk 
for this purpose in 1981, and fifteen in 1982. Micronesian students at EOSC 
have assisted in preparing these faculty members through special training 
sessions and informal discussions before their departure, enhancing the recip
rocal intercultural effect of the entire activity. 

C-4 Northwest Regional Educational Laboratory 

NWREL participates in the Pacific Circle Consortium, with representative insti
tutions from other members of the Organization for Economic Cooperation and 
Development in the Pacific area (Canada, Japan, Australia and New Zealand), 
seeking to improve international understanding through joint education pro
grams. The Consort i urn conducts two act i viti es: exchanges of people and 
curriculum materials, and development of curriculum materials for a common 
project on Pacific Ocean studies for use in schools of the consortium members. 

C-5 Mt. Hood Community College International Business Program 

This program is designed to enhance the employability of persons who will be or 
c?uld be involved in both international and domestic relations. As Oregon is 
~1tuated in a geographically strategic position and is certain to be increas
lng~y involved in the international aspects of commerce, the international 
bus1ness program will increase the employability of graduates. The program 
sho~ld not be expected to prepare experts in international marketing or inter
natlonal finance. 

~rog~am graduates are likely to find employment in Wholesale/Retail trade and 
ank1ng. Some examples of positions are retail buyer, purchasing agent~ 

~anu!acturers ' sales worker, wholesale trade sales worker, bank teller, and 
ore1gn banknote teller and trader. 
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FIRST QUARTER 
AC 110 General Accounting I 
BA 101 Introduction to Business 
CS 109 Computer Applications 
ENG 28 Communication Skills I 

Specialty Option 

SECOND QUARTER 
AC 111 General Accounting II 
BA 104 Business Math/Electronic Calculator 
ENG 29 Communication Skills II 
PE Physical Education 

Specialty Option 

THIRD QUARTER 
BA 206 Management Fundamentals 
BA 223 Principles of Marketing 
EC 131 Introduction to Economics 
IE 110 Introduction to International Studies I 
PE Physical Education 

Specialty Option 

FOURTH QUARTER 
BA 111 
BA 234 
BA 238 
IE 111 

Computers in Business 
International Marketing 
Sales 
Introduction to International Studies II 
Foreign Language or Related Elective 

FIFTH QUARTER 
BA 222 Finance 
BA 226 Business Law I 
BA 237 Import/Export Marketing 
PE Physical Education 
WEIB 280 Cooperative Work Experience or Foreign Language or 

Related Electives 

SIXTH QUARTER 
BA 277 Business Law II 
BA 274 International Finance 
HE 252 Standard First Aid 
WEIB 280 Cooperative Work Experience or Foreign Language or 

Related Electives 

CR 
4 
4 
1 
3 
3 

15 

CR 
4 
4 
3 
1 
3 

15 

CR 
3 
3 
3 
3 
1 
3 

16 

CR 
3 
3 
3 
3 
3 

15 

CR 
3 
3 
3 
1 

3-5 
13-15 

CR 
3 
3 
3 

4-6 
13-15 

NOTE: Scheduling requirements may prevent all courses being offered every 
year. Consultation with the program adviser is critical to the stu
dent's selection of courses. 

50 

SPECIALTY AREAS 
·n the International Business program have the option of selecting one 

student\~0 specialty areas listed belO\~. The courses required within the 
of the pecialty areas should be taken during the term indicated. 
chosen s 

h lesale/Retail Areas: .. 
W 0 BUS 15 Retail Merchand1s1ng 

BUS 36 Buying for Resale 
BA 239 Advertising in Business 

Banking Areas: 
BA 269 Principles of Bank Operations 
BA 275 Bank Management 
BA 281 Installment Credit 

RELATED ELECTIVES 

In selecting related courses, the student should consult with an adviser to 
determine whether a selection of courses across divisional areas ?r a concen
tration of courses within a specific division is more appropr1ate to the 
student's vocational goals. 

BUSINESS: BA 214, 224, 251 
COMMUNICATIONS: SP 100, WR 227 
INTERNATIONAL EDUCATION: HUM 110, 111, 112; IE 100, 101, 110, 111, 209, 210, 

211' 212 

GENERAL EDUCATION 

Every program of occupational education leading to an associate degree includes 
a selection of courses from the area of general eduation. The required number 
of hours from each general education area is stated below and/or shown in the 
curri cul urn. 

COMMUNICATIONS; Students must follow one track: ENG 28, 29 or 
WR 100, 121 or WR 121, 122 

HEALTH/PE: HE 252, PE (3) 
MATH/SCIENCE: BA 104, CS 109 
SOCIAL SCIENCE: IE 110, 111 

C-6 Deutsche Sommerschule Am Pazifik 

Req. Hrs. 

6 
6 
5 
6 

The Deutsche Sommerschule Am Pazifik (German Summer School of the Pacific) was 
founded by Dr. H. F. Peters and held its first session on the campus of Reed 
College in 1958 with 27 students and a faculty of four. In 1974 it moved to 
Lewis and Clark College. 

Students from all 50 states, Canada, the Far East and Europe have attended-
altogether 2,200 in the 25 years of the school's history. In 1964 the Oregon 
State Board of Higher Education authorized the Deutsche Sommerschule to offer a 
Master of Arts Degree in German. To date, over 35 MA degrees have been awarded 
through Portland State University. 

51 



rn addition to the traditional language and literature classes, the curriculum 
of the Deutsche Sommerschule emphasizes courses not ordinarily found in a 
regular university. 

Language courses. Five to six levels of g:am~ar instruction are offered, plus 
stylistics for advanced students. Emphas1s 1s placed on oral comprehension. 
(4 hours credit) 

Seminars. Offered in art, poetry, hi story, 1 iterature. (4 hours credit) 

Colloquia. Informal discussions in the fields of psychology, history, music, 
architecture, and philosophy. (1 hour credit) 

Theater Workshop. Students present a play as culmination of their class. (4 
hours credit) 

Vocabulary Building. Words of daily living and frequently used expressions are 
stressed. (3 hours credit) 

Method~ of t~achi ng German. I~cl udes sharing of ideas, favorite techniques, 
and d1scuss1on and demonstrat10n of new methodologies. (3 hours credit) 

Independent Study. Students pursue an area of special interest under the 
tutelage of a faculty member. (1-4 hours credit) 

The Deutsche Sommerschule is able to provide substantial scholarship aid toward 
the payment of tuition. 

D Study Abroad Programs in Oregon Colleges and Universities--Illustrative 
List 

Students at University ~f. Ore gory, Oregon State University, and Western Oregon 
State College can part 1 c 1 pate in the Study Abroad program operated by the 
Oregon ~tate System. of Higher Education through Oregon State•s Office of 
Internat1.onal Ed~cat1on. In 198~-82 120 students were enrolled in this pro
gram, wh~ch prov1des a full year s work at the following locations under the 
leadersh1p of a professor from the state system in each country: 

France: Poi tiers 
Germany: 
Japan: 
Mexico: 

Hohenheim, Konstanz, Mannheim, Stuttgart and TUbingen 
Waseda University, Tokyo ' 
Guadalajara (now operated under NICSA--see below) 

~eve~al ~nstitution~ in the State System also take part in the Northwest Inter-
1nst1tut1ona~ Counc1l on Study Abroad (NICSA), which provides for one to three 
semesters (w1th home-stay accommodations) at universities in France (Avignon) 
Germany (Cologne), London, and Mexico (Guadalajara). ' 

In .addition, indi.vi.dual Jn~titutions have numerous international programs of 
the1r own or part1c1pate J01ntly with others. Some examples are: 

Eastern Or~g~n St.ate ~oll~ge:. Study abroad programs in cooperation with 
other part1c1pat1ng 1nst1tut1ons in the Pacific Northwest International/ 
Intercultural Educational Consortium. 
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0 gon state University: A program for School of Business students to 
~~end Ne\/ south \~ales Institute of Technology, Sidney, Australia; a 

arogram for undergraduate agriculture students to spend an academic year 
~t Lincoln College in Canterbury, New Zealand, with an additional work 
experience in the country. 

portland State University: Academic year in Hungary at the Joszef Attila 
university of Szeged, and summer sessions in Spain (Madrid), Japan 
(Sapporo), and Yugoslavia {Split). The Portland State summer session also 
includes on a yearly basis exchange professors from Brazil, France, Japan, 
and Korea. 

southern Oregon State Call ege: Exchanges with the University of Guana
juato, Mexico, for a full academic year ~Guanajuato and Ashland are also 
1 inked under the Sister Cities program); International Student Exchange 
Program (administered by Georgetown University), which provides for a full 
year at any of 60 foreign universities, on a one-for-one exchange basis; 
and exchanges of faculty and students with Tankuk University in Seoul, 
Korea. 

University of Oregon: A one-year exchange program with the Netherlands 
School of Business, emphasizing business and economics, with one term of 
internship in a European company; a one-year exchange program with the 
University of Link~rping in Sweden; a one-year exchange program with the 
University of Bergen, in Norway; a one-year exchange program with the 
Cross-cultural Institute in Seville, Spain; beginning in 1982, two dif
ferent programs for a year• s study in the Soviet Union, at Moscow and 
Leningrad, respectively. Altogether 175 U/0 students took part in study 
abroad programs under the university•s auspices, in addition to a similar 
number in programs administered by other institutions. 

Lewis & Clark Co 11 ege: One of the most extensive student exchange and 
study abroad programs of any college in the United States is operated by 
Lewis and Clark College, with as many as 20 different groups abroad, with 
college faculty leadership, in the course of an academic year. Some 40 
percent of the latest graduating class had taken part in a foreign study 
program, and approximately one third of the present faculty have led at 
least one such group. Specific programs include a junior year abroad (in 
Munich) and yearly trips to Latin America, Europe, Asia, and alternately 
to Africa or the Middle East. The college reports that total cost of a 
term abroad to the student does not exceed by more than $150 the cost of a 
term at the Portland campus (including air fare to and from the foreign 
1 ocati on). 

Students from other colleges in the region are also accommodated in Lewis 
and Clark programs as well. 

Linfield College: Four one-semester group programs for sophomores, in 
Paris, Yokohama, Vienna, and San Jose, Costa Rica accommodate 15 students 
each. Programs are designed as part of the college•s general education 
program. There is also a full year•s course for German language majors at 
TObingen, Germany. The college expects about 60 students per year, 20 
percent of each sophomore class, to take part in such programs. 
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Reed College: After a period during which the college did not favor 
interruptions in its regular four-year program, Reed has begun to encour
age participation in study abroad activities for its students. It now 
~oopera~es with L~wis and ~lark College in utilizing the latter•s program 
1n Mun1ch, and 1s explor1ng the adoption of additional foreign study 
programs. 

Willamette University: An annual program in London for two semesters (in 
a consortium with five other colleges in the Pacific Northwest); alternate 
year programs for varying periods in Spain, France, Mexico, and Japan. A 
total of 35-40 students take part annually in these programs. 

Pacific University: In a new program of cooperation with Central College, 
Pella, Iowa, all foreign language majors are required to spend at least 
one semester studying abroad at centers in Paris, Vienna, and Granada. 
Opened in 1981-82 with two students, the program is due to have four in 
1982-83 and the University expects continued growth in future years. 

E Oregon•s Leadership in Wheat Exports 

Oregon wheat producers spearheaded an export development program that has 
become one of the most successful in the United States. 

In 1956, faced with a surplus of soft white wheat and limited u.s. markets the 
Oregon Wheat Growers• League began to explore sales in Asia. After an inv~sti
gative mission they opened offices in Tokyo and New Delhi in 1958 and in 1959 
joined with other producers in the Pacific Northwest to form Western Wheat 
Associates. In 1980 that organization joined with Great Plains wheat producers 
to form U.S. Wheat Associates, which now operates programs in 96 countries 
with 13 oversea~ offices. In the process, wheat exports from Oregon have grow~ 
from about 26m1ll1on bushels (in 1962) to some 57 million in 1981, and account 
for 80 to 85 percent of all wheat produced in the state. 

The Wheat Associates attribute this success to the following factors: 

1. They approach every country as different, in terms of needs, tastes 
and capabilities, adapting techniques, products, and busines; 
methods as required by each market, and evolving new products and 
methods as nations develop and become more sophisticated in their 
tastes and abilities. For example: 

In Japan the Wheat Associates worked over a 1 eng period to build a 
mark~t for wheat products, working with importers, millers, bakers, 
reta1lers, and government agencies to develop techniques and organi
zation as well as consumer acceptance. 

In Pakis~an the Associates worked with local business to acquaint 
people w1th wheat-based foods, adapting recipes to local tastes and 
assisting in the blending of Pakistani wheat with imported grain to 
increase consumption of both. 

In India the Associates helped with development of inexpensive ovens 
mad~ of oi 1 cans, for use by customers too poor to afford othe~ 
equ1pment. 
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2. 

3. 

4. 

Throughout South Asia and the Middle East the organization took 
advantage of the fact that Paci!ic Northwest wheat is especially 
suited for the flatbreads favored 1n the South Asian region. 

Especially ~n As.ia the ~ssociates recognized that established per
sonal relat1onsh1ps are 1mportant and found that while acceptance of 
individuals and the organization grew slowly, the market has proved 
extraordinarily stable once established. 

Producers have been willing to invest substantial sums in market 
development, with each Oregon wheat farmer paying a self-assessed two 
cents per bushel. This financial commitment, supplemented by 
foreign currency made available through the u.s. Department of 
Agriculture from sales of agricultural surpluses overseas has 
enabled the Wheat Associates to conduct a stable, long-term prdgram. 

Directors of the overseas offices of Wheat Associates have taken care 
to become fully informed on local culture and conditions, and many 
have become fluent in the local language. 

Information provided by: Jerrie Anderson, u.s. Wheat Associates, Portland 
Ivan Packard, Oregon Wheat Commission, Pendleton 
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APPENDIX 6 

SURVEY OF BUSINESS NEEDS FOR INTERNATIONAL SKILLS 
Conducted for the Oregon Commission on Foreign Language and International Studies 

Paul Bartel & Robert T. Willner 

SUMMARY 

Personnel with international business experience and foreign contacts are the 
first priority for most firms seeking to expand international sales, according 
to a survey of Oregon business conducted by the Commission in November-December 
1981. Two thirds of the companies responding reported foreign business was 
growing and 90 percent planned to intensify their efforts in foreign markets. 

Answers were received from just over 50 firms, ranging from the largest multi
nationals active in Oregon to small trading companies, as well as banks and 
various service or professional organizations. While the sample was 1 imited 
in size, its varied composition and the similar views received from other 
foreign trade specialists suggest that the observations obtained would be 
useful in judging the overall needs of Oregon business with regard to inter
national transactions. 

Asked what preparation they would look for in new graduates seeking employment, 
the respondents indicated a strong preference for four-year college graduates 
(except in some specific fields where community college preparation \'las con
sidered sufficient) and many emphasized the importance of a good general 
education with an overall grasp of international relationships. As for 
specific skills, a plurality favored international marketing, but other sub
jects followed closelyt including knowledge of freight and transport procedures 
(at the community co 11 ege 1 eve 1) , fami 1 i arity with i nternat i ana 1 finance or 
accounting, knowledge of fa reign 1 anguages (especially Chinese, Japanese or 
Spanish), or a general business degree with some background in international 
business. Specialists in international business were of less interest, but all 
categories had some proponents. 

THE SURVEY 

A two-page questionnaire designed by the Commission staff was sent to approxi
mately 925 businesses and other organizations as an enclosure to the newsletter 
Oregon International, circulated by the Portland office of the u.s. Department 
of Commerce and the International Trade Division of the Oregon Department of 
Economic Deve 1 opment. Rep 1 i es were received from 52 companies, a return rate 
of five percent; time constraints precluded a follow-up inquiry that might have 
increased the response ratio. 

Results were reviewed in the light of related studies: a) a survey by Mt. Hood 
Community College, Gresham, Oregon, in 1980, on the need for a two-year 
business management program specializing in international marketing, with 
replies from 125 Oregon businesses, and b) a study "Business Needs for Foreign 
Languages: A Survey of 217 Employers," prepared by Clyde Thagmartin and JoAn 
Mann in 1978, published in ADFL Bulletin, Volume 20, Number 4, May 1979. 
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.. 1 responses to the Commission survey were as follo\'IS: 
Prl ncl pa 

1
• ~rcentage of Business Represented by International Operations 

, 

2. 

3. 

Amount Indicated 

over 50% 
25-50% 
10-25% 
less than 10% 
none (0%) 
no response 

Number of Firms 

16 
8 
5 

16 
2 
1 

Percent of Total 

33 
17 
10 
33 
4 
2 

The three nearly equal groupings that emerged from this question--under 
10%, 10-50%, and over 50%--revealed some correlations with other re
sponses, discussed under some of those headings. 

Trend of International Operations 

Asked to describe recent experience in international business, respondents 
provided the following information: 

Status Number Percentage 

Growing 32 67 
Stable 5 10 
Declining 7 17 
No response 3 6 

Plans for the Future 

Asked if they planned to increase their international activities, 47 
respondents (90 percent) said they would, four (8 percent) said no, and 
one replied ''We look for opportunities; planning has been no help." 

4. Priority Needs in Expansion 

The question asked was "What factors would you consider most important in 
a decision to expand your international activities? Please indicate 
priorities 1, 2, and 3." 

Responses were evaluated by assigning each first choice three points, 
second choice two points, and third (as well as further) choices one 
point. 
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5. 

Replies, listed in order of preference, were: 

1. Personnel experienced 
in foreign transactions 

2. Personnel with foreign 
business contacts 

3. Assistance in financial 
transactions 

4. Evidence that competi
tors are successful in 
a given market 

5. Published information 
on sales opportunities 

6. Other 

Priority Priority Priority Factor 
1 2 3 Score 

13 8 8 63 

13 6 7 58 

10 5 8 48 

6 8 6 40 

6 0 15 33 

Written responses totalled 18, some 
in addition to numerical choices. They 
included five stressing personnel facto r. 
five citing economic conditions in the 
market area, three referring to tariff 
and other governmental barriers, and 
several discussing the types of business 
sought without indicating specific needs 

Of particular significance in these responses is the emphasis on personnel 
with appropriate qualifications {choices 1 and 2), the first choice of 
over half the respondents. Choice 1 was preferred by firms with less than 
10 percent international trade {see question 1), possibly reflecting 
concern with their lack of experience in that market. Choice 2 was 
d~vide~ fairly ~venly among the three subg~oups, while choice 3, stressing 
f1nanc1al ass1stance, was favored heav1ly by companies with over 50 
p~rcent foreign trade, perhaps reflecting the special needs of trading 
f1rms. {Correlation of responses to individual firms was precluded by the 
structure of the questionnaire, which permitted respondents to separate 
their identities from the preference indications.) 

Importance of International Experience in Hiring Decisions 

RANK NUMBER PERCENT 

Important for most 7 15 
Important for some 22 46 
Minor factor for some 5 10 
Unimportant 6 13 
No response 7 15 

International experience emerges as having some importance to at least 61 
oer cent of the firms responding. 
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International Skills Desired by Businesses -
The question asked was: What international skills would you like to 
find in new graduates? 11 Please indicate priorities 1, 2, and 3, and 
circle educational level preferred ... Responses \'#ere evaluated by a 
similar method to that employed in item 2 above, with three points for 
priority 1, etc. They are listed here in the order of preference, not in 
the order presented. 

1. International marketing 

2. Freight/transportation 
procedures 

3. Foreign language (speci
fied in separate listing) 

4. International finance or 
accounting 

5. Business degree with some 
international content 

6. Foreign area studies 
{specified separately) 

7. International business 
degree 

8. Technical degree with some 
international content 

9. International law 

Educational 
Level Sought 

Priority* Factor Grad 
1 2 3 Score HS CC 4 Yr Sch 

13 

7 

9 

8 

8 

6 

3 

4 

2 

6 6 

6 12 

2 12 

6 6 

4 7 

2 11 

6 8 

4 8 

5 10 
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45 

43 

42 

39 

22 

29 

28 

26 

2 1 

3 11 

2 

3 

2 

6 

2 

18 

8 

16 

20 

14 

10 

8 

4 

1 

4 

1 

2 

1 

4 

*A number of respondents indicated more than one choice in each column. 

Seven respondents, all in the group with 1 ess than 10% foreign trade, 
made no response to this question. 

As the above table indicates, international marketing appears to be the 
preferred training, while choices two through five are so closely grouped 
as to make any statement of preference dubious. Preference for a four
year college degree appears marked, except with regard to community 
college training for work in freight/transportation procedures. 

Responses in the 11 0ther11 category stressed general education and work 
experience, including the following observations: 
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"Individual qualities much more important in our field than parti
cular training. Four year college in any discipline. Some knowledge 
of forest products is helpful but not essential. Work experience in 
sales or trading is also helpful.~ 

~International relations, a broad understanding of world politics ... 

11 Actual experience is far more valuable than academic experience-
combination of both is tremendous ... 

.. I would look at the individual on an overall view. Experience 
would be the biggest factor ... 

Preferred Language Skills 

Language Number Language Number 

Arabic 1 German 2 
Chinese 8 Japanese 8 

(Mandarin 5) Korean 2 
(Cantonese 2) Latin 1 

Danish 1 Portuguese 1 
French 4 Spanish 8 

In all only 15 respondents specified a language by name, suggesting a 
ra~her low priority for this skill in general. The strong preference for 
Ch1~e~e, Japanese, and Spanish am~ng those interested in languages is 
stnk1ng, and contrasts markedly w1th the preferences in the nationwide 
survey cited above by Thagmartin and Mann, which produced the following 
results: 

Language Rank Number of Employers 

Spanish 1 81 
French 2 54 
German 3 53 
Arabic 4 30 
Japanese 4 30 
Italian 5 20 
Portuguese 6 19 
Russian 7 10 
Chinese 9 9 

Another part of this question dealt with area study preferences. The 
resp~nse :ate ~~a~ so lo_w _(N=5) _as not to merit depiction. All responses 
rece1ved 1dent1f1ed Pac1f1c Bas1n areas as the ones of interest, however. 

8. Business Use of Academic Experts 

The question asked was: 11 Woul d your company wish to use an arrangement 
to ~ake academic experts ~n a given foreign area or international subject 
ava1lable for consultat1on or employee orientation? 11 The responses 
were: 
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Yes, at no cost 
Yes, at moderate cost 
No 
No response 

CONCLUSIONS 

Number 

9 
11 
17 
11 

Percentage 

19 
23 
35 
23 

The most significant result of the survey was probably the evidence it provided 
regarding the priority firms attach to finding qualified personnel in develop
ing international business. This conclusion, together with the preferences 
indicated for the types of preparation sought (generalists with international 
background, some specialists in procedures), corresponded with observations 
provided by several advisers to the Commission on the basis of their experience. 

The interest expressed in Pacific Basin languages (item 7) suggests a need for 
a shift of emphasis in language and area programs, particularly with regard to 
the East Asian languages. This finding contrasts with that of Thagmartin and 
Mann, perhaps reflecting both a difference between national and regional 
business interests, and some evolution of attitudes in the three years separat
ing the two studies. 

Employer interest in four-year college graduates in most areas (item 6) con
trasts somewhat with the Mt. Hood report, which indicated little difference in 
preference between corrmunity college and four-year programs in international 
marketing. The latter survey, however, was tied to a particular community 
college program, while the Commission study was more general in nature regard
ing both programs and type of personnel concerned. 

Busi~ess interest in using academic expertise to develop more background in 
fore1gn areas suggests a potential market for such services, which might 
warrant further examination (item 8). 

Further research on the questions treated in this study, both in Oregon and 
e~sewhere, could have application both in economic development and in educa
tlon. Such research \"/Ould benefit by providing additional information on the 
~ize and type of businesses responding, and by a structure that would facil
ltate correlation of that information \~ith the preferences indicated. 
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VICTOR ATIYEH 
OOVERNOR 

Governors Commission on 
Foreign Language and International Studies 
225 WINTER STREET NE., SALEM, OREGON 97310 PHONE 378-4902 

August 23, 1982 

The Honorable Victor Atiyeh 
Governor 
254 State Capitol 
Salem, Oregon 97310 

Dear Governor Atiyeh: 

Attached is the report that you asked this Commission to prepare in 
July 1980. As you directed in the charge to the Commission, we have 
developed a series of specific, practical recommendations designed 
to make Oregonians more aware of their role in the world and better 
able to fulfill that role effectively. 

At the time the Commission was established and the task set before 
us none of us knew how difficult Oregon's economic situation would 
become or how timely our recommendations would he. The very 
condition of the Oregon economy, while making it difficult to find 
support for new undertakings, accentuates the need for change, and 
offers opportunities that must be grasped. He cannot put off fixing 
the roof because it is raining. 

Accordingly our proposals, which emphasize the use of existing 
resources, include recommendations requiring immediate and short 
term action, as \'/ell as others of a long term nature. He believe 
these recommendations, if carried out, will enhance the quality of 
education, will enable Oregon to play a far greater role in the 
international trading community, and will significantly strengthen 
our economy. 

The 33 recommendations offered call for parallel actions by state 
and local authorities and the private sector to develop a better 
informed public, a more internationally active economy, and an 
education system that will prepare our young people for life in a 
complex, challenging global society. 

The Commission believes that the actions needed are within the 
capability of existing agencies with existing legislation. 
Additional expenditures, while desirable for some aspects of the 
program, will be less crucial than a commitment by the leaders of 


